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ABSTRACT 
Abstract 
 
 
The reason behind the use of WhatsApp Messenger (WM) by the English 
Teaching Training Program (ETTP) students and its possible effects on their 
engagement is a problem that has not been addressed in the Chilean context. 
The present study was designed to fill this gap. The purpose of this study was to 
examine the dynamics of the English class regarding the use of mobile devices. 
Moreover, this study aimed at examining the reasons behind the use of WM by 
ETTP students of UNAB Casona Las Condes Campus and its possible effects 
on their engagement in the English class. The method used in this investigation 
followed the characteristics of a sequential explanatory design. The results were 
obtained through two observations, a questionnaire, and a focus group. This 
research study concluded that the use of smartphones and specifically WM has 
grown exponentially as it is constantly affecting our daily routine and habits, and 
also what happens inside the classroom. The results revealed there were 
several themes attributed to disengagement that might trigger students to use 
WM in the English class, such as boredom, short attention span, and 
demotivation. 
 
Keywords: Technology, Whatsapp Messenger, Engagement, English class, 
Generation Z. 
 
 
 
 
 
 
 
 
 
ABSTRACT 
Resumen 
 
 
Las razones de los estudiantes de Pedagogía en Inglés para usar WhatsApp 
Messenger (WM) y sus posibles efectos sobre el involucramiento que estos 
tienen en las clases de inglés es un problema que aún no ha sido tratado en el 
contexto chileno. El presente estudio fue diseñado para suplir esta falencia. El 
propósito de esta investigación fue examinar las dinámicas de la clase de inglés 
en relación con el uso de dispositivos móviles. Además, este estudio tenía el 
propósito de examinar las razones de los estudiantes de Pedagogía en Inglés 
de UNAB Campus Casona de Las Condes para usar WM y los posibles efectos 
que su involucramiento pudiera tener en la sala de inglés. El método usado en 
esta investigación siguió las características de un diseño secuencial 
explanatorio. Los resultados se obtuvieron a través de dos observaciones, un 
cuestionario y un grupo focal. Este estudio de investigación nos permitió 
concluir que el uso de smartphones y específicamente el uso de WM han 
crecido de forma exponencial de manera que este afecta constantemente 
nuestras rutinas diarias y hábitos. Los resultados revelaron que existen varios 
temas que se pueden atribuir al desenganche y que pueden causar que los 
estudiantes usen WM en la clase de inglés, como el aburrimiento, el corto 
periodo de concentración y la desmotivación. 
 
Palabras claves: Tecnología, Whatsapp Messenger, Compromiso, Clases de 
inglés, Generación Z. 
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1.1. INTRODUCTION 
 
The twenty-first century has been deeply influenced by digital 
technologies, Social Networks (SNs), and Social Media (SM). Thus, the 
continuous advance of digital technology has reshaped the paradigms of human 
interaction and the way in which we communicate. This evolution is constant, 
unstoppable, and almost omnipresent in many countries of the world. People 
from all over the world currently use their cell phones for a wide variety of 
purposes, but especially for communicating through texting (Wike, 2014). 
Portable devices with access to the Internet cannot only reach new platforms for 
online communication and interaction, but they have also become part of our 
daily basis.  For this reason, the demand of smartphone applications (Apps) that 
offer messaging services has increased notoriously; being WhatsApp 
Messenger (WM) one of the most requested applications worldwide. WM is a 
mobile messaging App which allows us to exchange messages without having 
to pay for this service. Since its creation in 2009, WM has given the opportunity 
to a billion people over the world to stay in touch instantly with their beloved 
ones, friends, and family. This means that approximately one in seven people in 
the world currently possesses and actively makes use of this application 
(WhatsApp blog, 2016). Although there is not an exact number of how many 
WM users there are in Chile, we can expect a high number of users based on 
the data that SUBTEL has provided regarding Internet use in Chile. According to 
SUBTEL, The Ministry of Communication Secretary Office (2015), there were 
11.5 million internet connections until 2015. Consequently, 77.8% of the total of 
the connections came from cell phones, and 92.8% of those connections 
belonged to smartphones.  
 
1.2. Problematization 
 
The use of smartphones is a phenomenon that has become a rather 
important part of our lives. It is possible to relate its use to almost every aspect 
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of our daily routines, and the classroom is no exception.  As we have observed 
in our practicums in different schools and in our classes at the University, 
students frequently use their mobile devices during classes even when they 
know it should not be used.   
 
The constant use of smartphones often results in negative consequences 
in the classroom, such as inattentive students, irritated teachers, and an 
inadequate environment for learning. Nevertheless, students do not seem willing 
to stop using their smartphones to prevent these negative effects.   
 
Based on the data collection and the literature reviewed, it can be stated 
that there is plenty of research done in the areas of technology, social media 
and learning. Nevertheless, there is a clear lack of research on this topic in Chile 
and in the South American context. Given the contradictions of the stated 
situation, and the lack of information concerning this topic in Chilean or nearer 
contexts, the use of WM inside the classroom appears to be an interesting topic 
for research.  
 
1.3. The current study   
Due to the broad nature of smartphones as a field of research, the topic 
of this study had to be delimited. A pre-survey was made to decide the most 
used application among the participants being studied. This pre-survey showed 
that the most used App by English Language I students was WM. Due to the 
high impact of WM worldwide and specifically in the context we are studying, we 
decided to examine how students’ engagement is affected in the English class 
when using this App. For this reason, we aimed at exploring the use of WM, 
since its communicative nature, and the possible effects it might have on 
students’ engagement in the English class. Considering all the aspects we have 
previously discussed, it was decided to study the use of WM in a familiar context 
for us; i.e. Universidad Nacional Andres Bello (UNAB) English Teaching Training 
Program (ETTP) in Casona Las Condes Campus. 
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The overall purpose of this research aimed at examining the dynamics of 
the class regarding the use of mobile devices. It also aimed at exploring the 
reasons behind the use of WM by ETTP students and its possible effects on 
their engagement in the English class. The main objective was followed by 
specific objectives to gather all the necessary information to fulfill the main aim 
of this study. Firstly, the dynamics of the English class regarding the use of 
mobile devices were observed. Secondly, students’ reasons to use WM in the 
English class were investigated. Lastly, students’ perceptions regarding the 
possible effects that the use of WM might have on their engagement in the 
English class and how aware students were of these effects were explored.  
Two observations, a questionnaire, and a focus were applied in order to fulfill the 
previously mentioned objectives. The final goal of this project intended to 
answer the research question which is what the relation between the use of WM 
and students’ engagement in the English class is.  
This research study is organized in five chapters; Introduction, Literature 
Review, Methodology, Results, and Discussion and Conclusions. In the 
introduction (Chapter I), the basis of this study is mentioned. The introduction is 
followed by the literature review (Chapter II) used for this study. It continues with 
the overall methodology (Chapter III) and the data collection used to fulfil this 
investigation. The outcomes obtained are developed in the results chapter 
(Chapter IV). Lastly, the discussion and conclusions (Chapter V) exposes the 
analysis of the obtained results of this study. 
This research followed a sequential explanatory design; i.e. quantitative 
data was gathered before proceeding with the collection qualitative data.  After 
collecting the data, the obtained results were analyzed and interpreted. 
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2.1. General aspects 
 
In order to answer the research question of this study, which is to 
investigate the relationship between WM and engagement in the English class, 
first, it is necessary to research about the different fields that are related to this 
aim. Thus, in order to set the pillars of this study, previous research in areas 
such as technology, motivation, and engagement must be considered.  
 
Technology is a rather vast and dense field that involves several sub-
areas, but for undertaking this study, only the following topics will be mentioned: 
Internet use, WM, and Generation Z. In addition, since motivation closely relates 
to engagement, which is the main focus of this study, reviewing previous 
research in this area is imperative. The latest theory on motivation made by 
Dörney (2009), and motivation in the Chilean context studied in Csizér, Kiddle, & 
Kormos (2011) will be deeply discussed. Lastly, in order to tackle all the areas 
needed for conducting this research study, engagement and all of its various 
categories must be specified. Finally, the research question of this study will be 
mentioned. 
 
2.2. Technology 
 
Defining technology is a hard task to accomplish because of its unlimited 
broadness. Each person defines technology differently depending on how they 
perceive it. Thus, for this study, technology has been described as a tool that 
resolves certain problems, and helps us to complete tasks employing knowledge 
(Lan & Young, 1996. As mentioned in Abdul, 2012). Moreover, the term 
technology can be used to talk about knowledge or source of information (Lovell, 
1998; Bozeman, 2000. As mentioned in Abdul, 2012). 
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2.2.1. Wireless communication  
 
During the twentieth century, the bases of wireless mobile systems were 
drawn, taking communication to an entirely new era. The idea was to create a 
call system from one cell to another to serve various users simultaneously. 
Since its creation, this idea has created a multibillion dollar industry (Bi, Menkes, 
& Zysman, 2001). In less than fifty years in the market, wireless communication 
has dramatically changed the way in which people communicate. Nowadays, it 
is the fastest growing segment in the communication industry. Furthermore, cell 
phones have become a critical business tool as well a daily tool in most 
developed countries as they allow the exchange of information between people 
and devices (Goldsmith, 2005).        
 
2.2.2. Use of Internet  
 
As mentioned by Kumari-Rajani & Chandio (2004), technology is 
continuously changing. They emphasize on the fact that these growing changes 
might bring social and economic consequences on different aspects of our daily 
life. On the one hand, Kumari-Rajani & Chandio (2004) mention that in the last 
decade, some of these changes were difficult to cope with. On the other hand, it 
seems that the future might bring faster changes, which will happen so fast that 
we will not be able to be completely prepared to confront them.  
 
According to Soomro (2013), one of the biggest advances in technology 
is by far the invention of the smartphone, which has notably impacted human 
life. Soomro (2013) also mentions some of the prominent areas, where the 
impact of smartphones is obvious; these include business, education, health and 
social life. Mobile technology has also changed the cultural norms and behavior 
of individuals. The impacts are both positive and negative. Smartphones are 
enabling people to create their own micro-cultures by engaging them in activities 
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considered dangerous for society. However, smartphones also enable people to 
remain connected with what is happening around the world. 
 
A survey conducted by Wike (2014) showed that around 60% of Chileans 
own smartphones and text while using this technological device, which is a very 
important fact to consider as this research study specifically involves WM. 
Additionally, 96% of Chileans use the Internet for staying in touch with family 
and friends, 79% use it for sharing views about music and movies, 27% share 
views about politics, and only 22% share opinions about religion (Wike, 2014). 
The results of this study coincide with the results showed in SUBTEL (2015). 
These percentages give this study even more relevance due to the high 
numbers of the results shown in these previous studies. 
 
2.2.3. WhatsApp Messenger 
 
One of the most important topics of this study is WM as it is specifically 
connected with the main objective of this research which is to investigate how 
students’ engagement is affected in the English class by their use of WM.  
 
According to The Statistics Portal (2013), WM is the most widely used 
instant messenger on the market, which counts over 800 million monthly active 
users. These statistics give especial support to the research study as it 
demonstrates that this App is largely used not only in Chile, but worldwide. At 
the same time, Cognizant (2015) explains that the phenomenal growth of mobile 
instant messengers, which includes WM, can be attributed to some of the 
following factors: the exceptional inclusion of smartphones, emergence which 
include internet at a lower data cost, the ability to efficiently communicate with 
another person, and the exceedingly low cost, regardless of the scale and 
frequency of messages, among other reasons.  
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Dominic & Yeboa (2014) shows the negative impact of WM on their 
research about the relationship between WM and Students’ performance in a 
tertiary institution in Ghana. This study unveiled that WM takes much of 
students’ study time. In addition, it showed that its continuous use could result in 
procrastination, and in destruction of students’ spelling and grammatical 
construction of sentences. Furthermore, it was exhibited that WM can lead to 
lack of concentration during lectures, and it also results in difficulty of balancing 
online activities and academic preparation. Additionally, WM distracts students 
from completing their assignments. 
 
Although many researchers have described WM as a disruptive tool 
inside the classroom, others have found that it could be a useful tool while 
teaching a foreign language. Bere & Rambe (2013) studied the positive impacts 
of WM using mobile instant messaging to leverage learner participation at a 
South African University. This study shows how WM can be used to improve 
students’ engagement in class, and it can be related to this study. The findings 
of this study suggested heightened student participation, the fostering of 
learning communities for knowledge creation and progressive shifts in the 
lecturer’s mode of pedagogical delivery.  
 
Even though Africa is not close to the context in which this study takes 
place, the effects of the use of this App in a different context can be analyzed, 
which can give an overall view of what might happen in the Chilean context. 
 
2.2.4. Generation Z 
 
Generation Z, which comprehends people born between 1990s and early 
2000s (Half, 2015; Fernández-Cruz & Fernández-Díaz, 2016), is a generation of 
people who are completely immersed in the world of the different information 
and communication technologies (Fernández-Cruz & Fernández-Díaz, 2016). 
The most significant characteristic of this generation, also called the Internet 
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Generation (Ozkan & Solmaz, 2015), would be that “this group has never known 
a world without the Internet, and many of them can’t recall life without a 
smartphone” (Half, 2015, p.5).  
 
2.2.4.1. Characteristics of Generation Z  
 
The individuals who were born during this time period belong to the Z 
Generation, and they are known for having specific traits. As mentioned by 
Ozkan & Solmaz (2015), because of their diversity of features, smartphones are 
most commonly used by young people than older people. For this reason, 
Generation Z people feel so comfortable using technology that they have even 
generated a dependency on it. According to Ozkan & Solmaz (2015), 
Generation Z uses smartphones more frequently than other groups because it is 
an important part of their life. Although the excessive use of smartphones on a 
daily basis by this group of people cannot be considered an addiction, people 
from this generation feel that smartphones are a rather crucial part of their life 
because it keeps them constantly connected to different Social Networks, often 
across different countries and cultures (Tulgan, 2013).  
 
Due to all the available technology, Generation Z people have developed 
“the ability to multitask across various multimedia environments” (Dindar & 
Akbulut, 2016, p.94). Therefore, their concentration has expanded, allowing 
them to perform several tasks at the same time. However, according to 
Kraushaar & Novak (2010), there are two types of multitasking habits which are 
either productive or distractive. Hence, some authors argue that multitasking 
does not necessarily imply their attention will be solely dedicated to the task they 
are performing but might also hinder the development of this task. In the next 
chapters, one of the most important traits of Generation Z will be deeply 
analyzed.  
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2.2.4.1.1. Multitasking  
 
In modern times, hurry, bustle, and agitation have become a 
regular way of life for many people—so much so that we have 
embraced a word to describe our efforts to respond to the many 
pressing demands on our time: multitasking (Rosen, 2008, p. 105).  
 
Multitasking is an ability that engages people to cope with more than one 
activity at the same time; the term was originated by computer multitasking. 
Moreover, it is a demanded skill to cope with the complexities of the world we 
live in (Lee, Taatgen, 2002). The basic stage of multitasking may involve 
perceptual-motor actions at the same time, while at a more complex level steps 
of more difficulty are implicated. An example of this skill would be answering a 
phone call while writing an e-mail (Lee, Taatgen, 2002).  
 
Despite being a studied phenomenon, the inner human cognition is still a 
mystery for scientists. However, when there is some kind of interference 
between two different activities, people can consciously switch the activities 
(Wickens & Gopher, 1977. As mentioned in Lee & Taatgen, 2002). 
Nevertheless, the process of multiple streams of incoming information is 
considered a challenging process for the human brain. The effects of 
multitasking can negatively affect memory, learning, and cognitive functioning in 
light of evidence that human cognition is unsuitable to attend multiple streams 
and simultaneously minister multiple tasks. Furthermore, people who constantly 
use multiple SM process information differently than those who use SM less 
frequently (Ophir, Nass, & Wagner, 2009).  
 
Chronic multitaskers perform worse on the core executive 
functions of multitasking: taking in and releasing items from short-
term memory stores (memory management), attending to relevant 
material and inhibiting irrelevant material (cognitive filtering), and 
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inhibiting the cognitive structures required for one task and 
activating those required for another task (task switching). These 
results suggest a unique and important change in fundamental 
information processing. Counterintuitively, multitasking does not 
appear to be a problem of attending to the right things; rather 
chronic multitaskers’ trouble appears to be the inability to ignore 
the wrong things (Baldoni, Lottridge, Mann, Nass, Rosakranse, & 
Westwood, 2015, p.1).    
 
2.2.4.1.2. Attention Span  
 
Attention is one of the most relevant ingredients for a successful learning. 
People’s digital lifestyle is changing the way the human brain works, decreasing 
the ability to concentrate for long periods of time and increasing the need of 
various kinds of stimuli. Nevertheless, people are improving their capacity to 
process information through memory due to their inner necessity of focusing on 
what is important. This happens due to the plasticity of the brain and its capacity 
to rewire and form new capabilities, according to the course of a person’s life, 
environment and experiences (Gausby, 2015).  
 
2.2.4.1.3. Boredom  
 
Boredom is considered as one of the most constant negative emotion and 
feeling among students. Therefore, it should be avoided whenever possible and 
in an effective manner. When the students became bored in the class, it is 
unlikely for them to reach their further cognitive and metacognitive potential. 
Students’ dissipation can be related to modern resources that are a 
consequence of globalization. Students have a very important role when talking 
about boredom in class. Nevertheless, the role of teachers cannot be 
underestimated. A teacher has a crucial role creating a suitable environment to 
avoid boredom; they are the most likely to impact the students’ experience by 
LITERATURE REVIEW 
13 
 
the atmosphere created in the classroom. The constant state of boredom can 
lead to several negative consequences such as shallow information processing, 
low attendance, less effort, and consequently, low grades (Daschmann, 2013).   
 
2.3. Motivation 
 
Motivation – a force or influence that causes someone to do something– 
(Merriam-Webster online) is considered to be an important factor in the process 
of achieving any kind of goal. It is an abstract concept that can have a different 
meaning to each person and is used in several fields. According to Irvin, 
Meltzer, & Dukes (2007), motivation is a concept that is strongly related to 
engagement. They state that motivation is the first step to achieve engagement, 
and therefore; these concepts are related. Due to the relationship of these terms 
have, motivation must be studied. Even though motivation is not part of this 
study, it must be considered in the research being done. 
 
2.3.1. Types of Motivation  
 
There are many ways in which motivation can be classified, and many 
factors need to be taken into consideration while categorizing it. Not only levels 
and the number of motivations can be different, but the kind of motivation as well 
(Moghaddas & Sepora, 2012).  
 
One of these classifications was made by Gardner (1985). He divided 
motivation for studying the language into two different orientations: integrative 
and instrumental. On the one hand, integrative orientation emphasizes that 
learners' motivation to study the second language emerges from a desire or 
certain disposition to be exposed to the language with a native speaker or the 
language itself. On the other hand, instrumental orientation “emphasizes that 
motivation stems from a belief that learning a second language can be helpful 
for a professional future” (Faisal, 2013, p. 10) 
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There is also another concept in the field of motivation introduced by Deci 
& Ryan (2000); they categorized diverse types of motivation by different 
rationales, causes, or targets that strengthen a deed or an achievement. 
According to this theory, the most fundamental difference is between intrinsic 
motivation and extrinsic motivation. Intrinsic motivation is mental satisfaction 
which is achieved by others’ praise, while extrinsic motivation is an incentive 
activated by external factors such as good marks and getting rewarded. Intrinsic 
motivation can be defined as the inner desire to achieve something and to feel 
part of a certain activity because it is attractive or appealing to a student. 
Students with that kind of initiative are inclined to stay with intricate and 
complicated problems and gain knowledge from their slips and mistakes. 
Extrinsic motivation, on the other hand, is the tendency to be a part of something 
or do an activity just because of the possible consequences of not doing 
something. These reasons can be the just for avoiding a bad grade, punishment, 
or other unpleasant consequence (Moghaddas & Sepora, 2012). 
 
2.3.2. Dörney’s Theory on Motivation  
 
Dörney, on the latest theory of Motivation Self-system (2009), states that 
there are different motivations when learning the English language.  
 
“This model of motivation has two self-related components: Ideal 
L2 self and Ought-to L2 self. In this model, Ideal L2 self is one’s 
ideal self-image expressing the wish to become a competent L2 
speaker. The Ought-to L2 self contains ‘attributes that one believes 
one ought to possess (i.e. various duties, obligations, or 
responsibilities) in order to avoid possible negative outcomes’ 
associated with not being able to speak the L2 in question” (Czice, 
Kiddle, & Kormos, 2011, p. 497).  
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This is the most updated study related to L2 motivation, and it has been 
widely used nowadays; nevertheless, previous research done on the topic 
cannot be ignored. 
 
2.3.3. Motivation in the Chilean context 
 
In Czice, Kiddle, & Kormos (2011), Dörney’s theory is applied in the 
Chilean context. The results of this study demonstrate that Chilean students are 
indeed motivated to learn the English language. The relation that exists between 
economic success and speaking the English language is one of the strongest 
reasons that motivate students at the moment of learning this language. 
Nevertheless, what this study suggests appears to defy what can be observed in 
the actual classroom where students do not seem to be highly motivated during 
classes. Therefore, it can be assumed that the motivation to learn the English 
language exists; however, according to what we have observed in the real 
classroom, reality does contrast this assumption. 
 
2.4. Engagement 
 
Engagement – the fact of being involved with something – (Cambridge 
dictionary online) is a vague term; it is poorly defined and it is difficult to 
measure. Students’ engagement is more than not skipping class, or to pay 
attention to a lesson; it requires dedication, and feeling of sense.  
 
Student engagement is the psychological investment in learning. 
Engaged students are curious, interested, and excited by 
challenges. They persist through difficult tasks and they take 
satisfaction in their accomplishments. They are involved in learning 
because it is interesting, rather than simply doing the work so they 
can move on. They become intrinsically motivated and they do 
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things out of enjoyment rather than to earn a prize or avoid 
punishment (Bedell, 2014, p.9).  
 
Acting without feeling engaged is just involvement, without being really 
committed. A student who is not participating, but quiet may be as disengaged 
as the one who is talking or the student who didn’t attend a class (Trowley, 
2010). An engaged student is the one who is curious, intrigued, and constantly 
seems thrilled by a new challenge. Researchers categorized the different types 
of engagement into three categories that will be explained in the next few points 
of this section.  
 
2.4.1. Behavioral Engagement 
 
“Students who are behaviorally engaged would typically comply with 
behavioral norms, such as attendance and involvement and would demonstrate 
the absence of disruptive or negative behavior” (Trowley, 2010, p. 5). Behavioral 
engagement means that a student will have a committed attitude towards the 
class they are attending. Therefore, a student who shows this kind of 
engagement will constantly attend to classes, talk with their classmates about 
the class, take notes, listen carefully to their teacher, and help others when 
needed.   
 
2.4.2. Emotional Engagement 
 
“Students who engage emotionally would experience affective reactions 
such as interest, enjoyment, or a sense of belonging” (Trowley, 2010, p.5). In 
other words, emotional engagement involves dedication not only to the work you 
are doing, but to the academic institution being attended. This can be reflected 
in the relations made during this process.       
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2.4.3. Cognitive Engagement 
 
“Cognitively engaged students would be invested in their learning, would 
seek to go beyond the requirements, and would relish challenge” (Trowley, 
2010, p.5). An engaged student would go beyond the task that must be 
accomplished; he or she would go deeper into the task and minimum 
requirements or would research different topics regarding the subject matter.  
Moreover, this kind of engagement would leave students to self-regulation and 
setting goals.  
 
2.4.4. Relationship between the three types of engagement  
 
According to Bedell (2014), these different dimensions of engagement are 
not always present; they can work independently but they can influence each 
other. Moreover, said dimensions influence positively a student’s academic 
performance. This positive impact can be seen in academic success, personal 
satisfaction, and persistence.  Furthermore, Bedell (2014) stated that “engaged 
students learn more, develop greater critical thinking skills, and are more 
satisfied with school than disinterested students” (p.10).   
 
2.5. Difference between motivation and engagement  
 
When encouraging motivation in students, it is often thought that 
engagement is the solution to this dilemma. However, an engaged student is not 
necessarily a motivated student. The difference between motivated and 
engaged individuals is that motivated individuals are concerned with the 
outcome, whereas engaged individuals are interested in what’s happening. This 
doesn’t mean that motivation and engagement are not related one from the 
other. There is a very small gap between motivation and engagement, making it 
very easy to confuse both terms. A motivated individual can influence how easily 
another individual can be engaged.  
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Intrinsically motivated individuals are more easily engaged – their 
aim is to learn, so they pay attention. Extrinsically motivated 
individuals may be more easily engaged if learning aligns with their 
goals. In contrast, unmotivated individuals are more difficult to 
engage. If a learner is engaged, surely they’ll be motivated to learn 
(Walkgrove, 2015, p.5).  
 
For the purpose of this study, engagement will be considered as a 
stronger term than motivation. Moreover, it is understood that motivation leads 
to engagement. 
 
2.6. Research Question 
 
As the main focus of the research is to investigate how students’ 
engagement is affected while in class when they are using WM, at the end of 
our study, we will address the following question:  
 
 What is the relation between the use of WM and students’ engagement in 
the English class? 
 
All the information in the literature and the implementation of the different 
instruments throughout this study will lead to the answer of this question at the 
end of this process. The answer to this question may create awareness of the 
use of mobile devices in the class in the Chilean context.  
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3.1. General aspects 
 
 Curiosity is a feature that seems to lay deeply rooted in our human nature 
as human beings have always searched for the truth behind different 
phenomena. According to Tobar (2008), covering human basic needs is not 
enough for us, so we try satisfying some of our desires, which in this case would 
be to understand the root of a certain phenomenon. Thus, research appears to 
be a mean to achieve these objectives through a combination of experience and 
reasoning in a logical and systematical process (Cohe, Manion & Morrison, 
2007). While conducting an investigation, it must be taken into consideration the 
fact that it is an extensive process, which has several steps, procedures, and 
instruments that must be carefully designed before conducting any study. These 
fundamental elements are crucial in giving validity and reliability to any kind of 
study. “Reliability and validity are conceptualized as trustworthiness, rigor, and 
quality” (Golafshani, 2003, p.603). Therefore, the intention of this chapter is to 
thoroughly explain the methodology of our study, illustrating its most relevant 
features, the context and participants, the research design, the instruments and 
the procedures. Moreover, the logics behind each methodological aspect of the 
study will be discussed and explained how it suits the objectives of this study, 
which is to determine the relation between the use of WM and students’ 
engagement in the English class.   
 
 3.2. Context and participants  
 
 For undertaking this project, it was decided to contextualize it in a rather 
familiar context for us; the UNAB English Teaching Training Program (ETTP) in 
which we are enrolled. The participants selected for this study were ETTP 
students of UNAB Casona, located in Las Condes, Santiago, Chile. The ETTP 
lasts four years and it is subdivided in eight terms in total. During this period of 
time, students have to take seven language courses to help them achieve 
proficiency in the four communicative skills; speaking, writing, listening, and 
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reading. Besides, students are required to take part in pedagogical courses 
which consist of both practical and theoretical courses.   
 
The students selected to be part of this study were taking ING 202 
(English Language II) at the moment, which is one of the seven Language 
courses of the ETTP. This subject is taught during the second semester of the 
first year of the program, meaning this is the newest generation of the ETTP. 
English Language II is composed of twenty-four pedagogical hours weekly, and 
the course is divided into six sub components; speaking, writing, listening, 
reading, grammar, and phonetics. Moreover, English Language II students were 
divided into two sections; section 200 and 201. Section 200 was composed of 
sixteen students (10 females and 6 males), whereas section 201 was composed 
of nineteen students (11 females and 8 males). Section 200 represents 46% of 
the universe (63% female, and 37% male), whereas section 201 represents 54% 
of the universe (58% female, and 42% male). The total universe of this study is 
composed by thirty-five students. For the purposes of this study, both sections of 
English Language II were included, not taking into consideration the age, 
gender, and students that had previously failed the course.  
 
Both context and participants of this study were well known by the 
researchers, since they were enrolled in the same program. This fact gave them 
an advantage while undertaking this study; it contributed with a better 
understanding of the procedures and atmosphere of the studied context. 
Moreover, the dynamics of the program, the courses, and all the processes were 
familiar to the researchers since they have already gone through a the same 
experience as students.    
 
For the selection of the participants, English Language II students were 
specifically chosen because they were just beginning to develop certain habits 
regarding the use of smartphones during the English class. In addition, they 
were the new generation of the ETTP and were more familiarized with the use of 
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new technologies since most of the participants belong to the Generation Z and 
were born surrounded by technology. Also, as they were the youngest students 
in the program, they were the ones that will benefit the most from this study due 
to the fact they still have three more years to undergo in the program. 
Consequently, the students that could take more advantage are the ones that 
have more time left in the program and the future generations to come. As the 
main objective of this study was to understand students’ use of smartphones, 
teachers were not considered as a main feature of this study. Nevertheless, they 
are mentioned throughout the results and discussion.     
 
3.3. Research Design  
 
When conducting Educational research, it has to be considered the study 
of an abstract social phenomenon (Pagán-Maldonado & Ponce, 2014). 
Quantitative research is associated with numbers, whereas Qualitative research 
is related to words. Hence, these two methods show contrast on their analysis 
(Descombe, 2007). In order to study WM in the English class, both Qualitative 
and Quantitative data were needed to understand this phenomenon in a deeper 
and more meaningful manner. Relying only on one type of data, qualitative or 
quantitative, would not be enough to fully comprehend the full extent of this 
phenomenon. “The uses of both quantitative and qualitative methods, in 
combination, provide a better understanding of the research problem and 
question than either method by itself” (Creswell, 2012, p. 535). Therefore, all the 
data was obtained through a series of instruments that has both quantitative and 
qualitative data in order to successfully answer the research questions of the 
study. Consequently, this study followed a mixed method study with a qualitative 
emphasis, resembling an explanatory sequential design. The explanatory 
sequential design had two different stages; the first one was based on 
quantitative information, while the second one focused on quantitative data (see 
Figure 1.1 below). In addition, the sequential explanatory design is the most 
used design while undertaking an educational research (Creswell, 2012).    
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The purpose of this design was to study or describe the research 
problem in depth. To achieve this, it first used a quantitative study 
to measure the attributes or properties of the problem (phase I) 
and then to a qualitative study (phase II) to deepen the findings of 
Phase I (Pagán-Maldonado & Ponce, 2014, p. 118).     
 
 
 
                                                                                                           1st
Stage
• Quantitative Data
2nd 
Stage
• Qualitative Data
3rd 
Stage
• Analysis
Figure 1.1. Stages of Sequential Explanatory Design 
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This study consisted of both quantitative and qualitative data to deepen the 
findings through several instruments that will be later explained. As mentioned 
previously, this study had two different stages before reaching the third and final 
stage that is the analysis of the two previous stages as illustrated in Figure 1.1.  
 
3.4. Instruments  
 
Now that the purposes of the study, the context in which it took place, the 
people who participated, and the research design have been clearly stated, the 
instruments conducted to achieve the purpose and objectives of the study can 
be thoroughly described.  
 
Before working on the foundations of the study, or applying the 
instruments, a pre-survey was conducted to gather insightful information 
regarding students’ use of smartphones and narrow the topic of the study. This 
pre-survey was taken by students that were taking English Language I at that 
time. According to the results provided by the pre-survey, it was discovered that 
the most used App by students was WM (72%). Also, the pre-survey showed 
that most students owned a smartphone (92%), that it was the most used 
technological device in the English class, and that they often used English while 
using different applications, including WM. This information was crucial when 
deciding a topic for this study. The information obtained helped to draw the 
design, and therefore, the instruments used for gathering the necessary 
information for conducting the research.  
 
As this study was one of a mixed method design, instruments of both 
qualitative and quantitative nature were employed. Therefore, three different 
instruments were selected for the implementation of this study; observations, 
questionnaires, and focus groups. Each instrument implemented during this 
process was related to one of the specific objectives of the study. The 
instruments were divided into the two different stages of the study. The first 
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stage of the study consisted of a quantitative observation and a questionnaire, 
while the second stage of the study consisted of a qualitative focus group, 
following that order (See Figure 1.2.).   
  
3.4.1. Observation 
 
The observation was the first instrument of this study. This quantitative 
instrument was related to the first specific objective; it intended to gather data in 
relation to the dynamics of the English class regarding the use of mobile 
devices. The purpose of this instrument was to obtain a general idea of what 
happens in the English class in terms of use of mobile devices. A unique feature 
of observation as an instrument of data collection is that it gives the researcher 
direct and real broadcast about what happens in the environment being studied. 
One of the best advantages of this procedure is that the researcher obtains first-
hand information. This process does not involve subjects’ subjectivity into the 
matter, which is important because what one person says may differ from what 
they actually do (Cohen, Manion & Morrison, 2007). Out of this instrument, we 
Instruments
1st Stage
Quantitative data 
1. Observation
Answers 1st Specific 
Objective: observe the 
dynamics of the English 
class regarding the use of 
mobile devices. 
2. Questionnaire
Answers 2nd Specific 
Objective: investigate 
students’ reasons to use 
WM in the English class.
2nd Stage
Qualitative data
3. Focus Group
Answers 3rd Specific 
Objective: explore students’ 
perceptions regarding the 
possible effects that the use 
of WM might have on their 
engagement in the English 
class and how aware 
students are of its use. 
Figure 1.2. Analysis of the instruments.  
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were able to get a real picture of the phenomenon being studied. Thus, 
observations appeared to be crucial for the purpose of the study and contributed 
significantly to the development of this project.  
 
To conduct these observations, one per section, a quantitative checklist 
and a qualitative field notes were used. The fact that these observations were 
assessed with mixed instruments means that it provided a more precise data on 
the subject.  
 
On the one hand, the checklist helped us corroborate if certain scenarios 
do or do not occur in an impartial way in the previously stated sixteen situations. 
These scenarios observed students’ attitudes towards the use of mobile devices 
in the English class. On the other hand, the field notes were meant to help us 
describe the class according to five different aspects that appeared to be of 
relevance for this study so those aspects can later be analyzed. These five 
categories were class climate, flow of the class, use of ICTs, student’s attitude, 
and use of smartphones. Through the field notes, tangible information regarding 
the dynamics of the English class was obtained. The combination of the 
checklist and the field notes helped to successfully fulfill the first objective of this 
study.     
  
3.4.2.  Questionnaire 
 
The data collected through the observations allowed us to achieve a 
better understanding of the dynamics of the classes. Nevertheless; the 
instrument did not allow understanding the rationale of students’ use of 
smartphones nor WM during the English class. With the purpose of 
understanding students’ reasons to use WM in the English class, a quantitative 
questionnaire was conducted to fulfill the second objective of this research.  
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Due to the complexity of humans’ rationale, a deeper understanding is 
needed to comprehend what triggers students’ use of smartphones and WM 
during the English class. Therefore, an instrument which can give an insight on 
this information was needed. Thus, in order to solve this problem, the 
information was gathered from the primary source, English Language II 
students, through a Likert scale questionnaire. This questionnaire consisted of 
twenty-one statements in which participants assessed hypothetical scenarios 
depending on how identified they felt and to what extent they agreed with the 
given statements. The participants were asked to mark the most appropriate 
option for each statement which ranged from one to four, one meaning strongly 
disagree and four strongly agree. These scenarios were divided into three 
different categories which facilitated the analysis of students’ reasons to use 
WM in the English class. These categories were the use of WM (S1-S3), class-
related reasons (S4-S14), and communicative reasons (S15-S21). By doing this, 
trends were established. Moreover, the obtained results of the questionnaire 
were organized in an excel file, and out of the results, two different averages 
were taken; the average per statement and each’s participant average.  
 
Then, based on the quantified results of the questionnaire, the 
participants were selected for the following steps of our thesis project which was 
the focus group with some specific statements from the questionnaire. The 
following illustrations exhibit the parameters used to choose the participarts for 
the next stage of the study (see Figure 2.1 and 2.2 below).   
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Figure 2.2. Statements used for selection of participants to next stage.  
3. Communicative reasons
Statement 17 Statement 18
2. Class- related reasons
Statement 8
Statement 13
Statement 14
1. Use of WM
Statement 1 Statement 2
Figure 2.1. Questionnaire statement. . 
N. Statement
1. I use WM more than other Apps during the English class.
2. I use WM to attend responsibilities that are not related to the English class.
3. I use WM during the English class just in emergencies.
4. I do not feel guilty for using WM in the English class.
5.
I use WM in the English class because I already know the content that is being 
taught.
6.
I use WM in the English class when I do not understand the instructions given by the 
teacher and lose track of the class.
7.
I use WM in the English class only when I finish the task given by the teacher and 
have nothing else to do.
8. I use WM in the English class because I get bored.
9. I use WM in the English class to pass the time.
10.
I use WM in the English class because chatting is more important than the class 
itself.
11. I stop using WM in English class when I am working on an activity.
12.
I stop using WM in English class when the teacher is giving graded oriented 
information.
13.
I am able to effectively use my Smartphone and be attentive to the English class at 
the same time.
14. I use WM in the English class because I need to be connected all the time.
15. I use WM in the English class to talk with my classmates.
16. I use WM in the English class to talk with my girlfriend/boyfriend.
17. I use WM in the English class to talk with my friends.
18. I use WM in the English class to talk with my family.
19. I use WM in the English class to talk with people from other countries.
20.
I use WM in the English class because I am in several WM groups and I am 
constantly receiving messages.
21. I use WM in the English class to gossip.
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These criteria were used as a filter for those questionnaires which had the 
same final results. In the cases where two or more participants had identical 
personal percentages in the questionnaire, these criteria were used to 
differentiate the rank of each participant. For the first, second, and third criteria, 
participants were evaluated with the specified statement shown in Figure 2.2.  
The participants who obtained the highest scores on the questionnaire were 
selected to participate in a final focus group.  
 
3.4.3. Focus Group 
 
The third and last instrument of this research study consisted of a focus 
group. It intended to successfully accomplish the third specific objective of this 
research, which was to explore students’ perceptions regarding the possible 
effects that the use of WM might have on their engagement in the English class 
and how aware students are of these effects. The main reason for applying this 
instrument was to gather the participants’ opinions, beliefs and attitudes toward 
the use of WM in the English class. Moreover, this instance aimed at 
encouraging the participants to engage in a discussion about this particular 
topic. Also, the focus group provided the opportunity to gain significant insight 
regarding the use of WM in the English class by students and to obtain a better 
understanding of this particular topic from the participants’ perspective.  
 
Before conducting the focus group, participants were specifically selected 
for this instrument with the criteria previously explained. Only one focus group 
was conducted with eight students; four students per section, which represented 
a 25% of the entire universe considered for this project.   
 
During the focus group, two interviewers conducted the discussion, while 
the other two researchers observed and took notes of the session in order to 
obtain a more accurate impression of the interview. Each interviewer intervened 
when necessary. In order to facilitate the posterior analysis, the session was 
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filmed. The interviewees signed a consent form which stated their identity would 
remain strictly confidential, and that the information provided would only be used 
for academic purposes.    
 
The focus group was composed of eleven pre-determined open-ended 
questions, moving from general to more specific questions, adding new 
questions when necessary. All the questions were related to WM; the use of WM 
given by the participants, the reasons for using WM, and finally to engagement. 
Participants also discussed how aware and to what extent they were aware of 
the possible effects that WM might have on their engagement in the English 
class.  
 
After the application of this instrument, the focus group was transcribed 
with the answers provided by the participants and the entire discussion. 
Moreover, the interviewers evaluated the session in order to discuss their 
different impressions throughout the conversation. For analysis purposes, the 
focus group was coded, meaning that the most frequent topics were highlighted 
before several themes were discovered. Finally, the focus group findings were 
analyzed and interpreted.  
 
3.5. Procedures 
 
In this stage, the different procedures that were employed to gather all the 
necessary data to conduct the analysis will be explained. Firstly, the instruments 
were designed during the last weeks of August and the first week of September, 
this includes the checklist and field notes for the observation, the questionnaire 
based on a Likert scale, and the pre-determined questions for the focus group. 
As soon as the first two instruments were fully developed and successfully 
piloted on two different classes, the observation, and the questionnaire were 
conducted in both English Language II sections. As for the focus group, the 
piloting stage took place during the last week of September. After the instrument 
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proved its effectiveness by being piloted, the actual focus group was conducted 
during October.  
 
After applying the focus group, the information obtained regarding the 
focus group was transcribed in order to be coded. Then, different themes arose, 
and they were deeply analyzed during October. The final analysis of the data 
was done during November, before writing the results and the discussion. The 
following table illustrates the different steps involved in this research (see Figure 
3.).   
 
Activity Date 
Designing instruments August – September 
Piloting instruments September 
Observations September 
Questionnaire September 
Focus group October 
Transcribing, coding, themes October 
Data analysis October – November 
Writing process November 
                Figure 3. Procedures of the study 
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 4.1. General Aspects 
 
The purpose of this chapter is to present the findings and results obtained 
after the application of the instruments mentioned in the previous chapter. The 
results retrieved from the application of the different instruments served to fulfill 
the objectives of this study, as well as to answer the research question proposed 
in the methodology chapter: What is the relation between the use of WhatsApp 
Messenger and students’ engagement in the English class? 
 
4.2. Instruments 
 
 The instruments that were applied throughout this study were the 
following: two observations complemented with a checklist and field notes, a 
questionnaire based on a Likert scale, and a focus group. Each instrument that 
was implemented during this process was related to one of the specific 
objectives of this study.  
  
 4.2.1. Observation 
 
 The first instrument applied was the observation, one per section. During 
the observation, the dynamics of the class regarding students’ use of mobile 
devices during classes were observed. This instrument covered the first 
objective of this study. In order to achieve this objective, a checklist and field 
notes were used to describe different features of the class that are related to the 
use of smartphones in the English class (see instrument 1.1 and instrument 1.2). 
 
 4.2.1.1. Results of observation 
 
 The first observation was applied to English Language II students from 
section 201 during a Grammar lesson taught on September 8, 2016 at 8:30 
a.m., in classroom C1-207, at UNAB Casona de Las Condes Campus. The 
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classroom was quite spacious for fourteen students because the room’s 
maximum capacity was forty people. Before the class started, the observer 
asked the teacher for permission to observe the class. Then, she sat on the 
back of the classroom, where her presence would not interrupt the normal 
development of the class, and spent the rest of the class taking notes about 
everything that happened inside the classroom and that was relevant for this 
study. There were a total of fourteen students; eight of them were males (57%), 
while six were females (43%). Students were seated in a semi-circle, and, later 
on, they changed their places to work in groups. 
 
 The second observation was applied to English Language II students 
from section 200 during a Grammar lesson as well as the previous class, and it 
was taught on September 13, 2016, at 10:20 a.m. in C1-403, at UNAB Casona 
de Las Condes Campus. The classroom’s size was adequate for the number of 
students that attended the class. There was some external noise produced by a 
grass-cutter outside the building. In this instance, two observers attended the 
class and sat at the back to observe the class quietly, taking field notes as the 
class occurred. The twelve students that attended the class sat in a semi-circle; 
two of them were males (17%), while ten were females (83%). At the beginning 
of the class there was some graded-oriented information, then some contents 
were covered, and during the rest of the class, students got the opportunity to 
work on a variety of activities individually, in pair and, occasionally, sharing with 
the entire class.  
 
 4.2.1.1.1. Themes 
 
 After applying the observations to sections 200 and 201, the field notes 
were transcribed thoroughly and the checklists were completed. Later, the notes 
were coded considering the topics and terms that were constantly repeated in 
the observations, such as class climate, flow of the class, use of ICT’s, students’ 
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attitude and use of smartphones. Finally, a short description was given for each 
observed criterion. 
 
 4.2.1.1.1.1. Class Climate 
 
 The two observed instances were grammar-oriented lessons taught by 
the same male teacher. This teacher always managed to create a nice and 
warm classroom climate, always making jokes in the classroom in order to break 
the ice, asking students how they were, and taking the time to have instances to 
talk to them. The classrooms were suitable for learning, with adequate 
temperature, light, and a suitable space. Nonetheless, external noises were a 
common element in both classes which is a factor that cannot be left aside.   
 
 4.2.1.1.1.2. Flow of the class 
 
 In both occasions, the teacher managed to teach Grammar in a fun and 
dynamic way to motivate students and to gain their attention. Both classes had 
an appropriated combination of the teacher teaching the content, making 
students work individually and in groups, and lastly to share with the rest of the 
class. Both classes were well organized, with specific time frames for each 
activity which minimized the opportunities in which students could get distracted.   
 
 4.2.1.1.1.3. Use of ICTs 
 
The use of ICTs for academic purposes was almost nonexistent in both 
lessons. In the first observation (Section 201), the teacher did not need to resort 
to the computer, nor the projector, since the activities thought for that class did 
not include either of those instruments. The teacher only used the whiteboard in 
class to give examples and to write certain information. In the second 
observation (Section 200), the teacher intended to use the computer and the 
projector so students could present some videos they had to bring to class. 
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Nevertheless, there were technical problems with the computer, and the activity 
could not be done as intended. The teacher quickly changed the activities for the 
class, and managed to successfully overcome the situation. During the few 
minutes he tried to fix the computer, students started to talk and used their 
smartphones. 
 
4.2.1.1.1.4. Students’ Attitude  
  
 In broad terms, students displayed an adequate attitude towards the 
class, i.e. despite any external factor that may have influenced their attention, 
students showed a genuine interest in the class most of the time. The great 
majority of the students participated, and did what they were supposed to do. 
They finished their exercises, worked in groups, and answered questions 
accordingly. Nevertheless; there were students’ features displayed during the 
class that are worth mentioning. In different stages of the class, students 
exhibited several attitudes that can be related to disengagement; such as 
playing with pens, drawing on their copybooks, talking, laughing, moving their 
legs under their desks, eating, and using their smartphones.  
 
 4.2.1.1.1.5. Use of smartphones 
 
In both sections, smartphones were used by students constantly. 
Observers kept a count of how many times students used their smartphones 
throughout the class; Students from section 201 used it twenty-eight times, 
whereas students from section 200 used it forty-three times. However, these 
numbers only represent the times the observers caught students using their 
smartphones during the lessons. Therefore, the number of times students used 
their smartphones during the class can be even higher than the times counted 
by the observer.  
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Regardless of the constant use of smartphones in the class, it has to be 
considered that this use does not come from all students, and its use did not 
interfere with the development of the class. In both classes, it could be noticed 
that the use of mobile devices come from the same students (see Figure 4.). 
 
Use of smartphones 
Section 200 Section 201 
Student No. No. of times Student No. No. of times 
Student 2 10 Student 1 5 
Student 3 20 Student 2 9 
Student 4 1 Student 3 3 
Student 6 2 Student 4 5 
Student 8 2 Student 10 2 
Student 9 3 Student 12 1 
Student 10 1 Student 13 3 
Student 11 2   
Student 12 2   
Total 43 Total 28 
          Figure 4. Use of smartphones by students.  
 
There is no specific pattern on how and when students are most likely to 
use their smartphones; they used it in different stages of the class. It was 
observed they used it while the teacher was talking, when they were supposed 
to do an exercise, or work in groups. The only common feature that could be 
noticed while observing the classes was that students are not likely to use their 
smartphones when the teacher was looking at them or when they were having a 
face-to-face conversation with the teacher.   
 
4.2.2. Questionnaire 
  
 The questionnaire was applied to the students from both English 
Language II sections. However, only twenty-seven (77%) out of the thirty-five 
students enrolled in the course answered this instrument. The rest of the 
participants could not take the questionnaire because they were absent when 
RESULTS 
38 
 
this instrument was applied. The instrument was applied the same day to both 
sections on the 14th of September. Thus, the questionnaire was applied at 10:20 
am in section 200, and at 12:10 am in section 201.  
 
 4.2.2.1. Results of questionnaire 
 
 After applying the questionnaire, the results were quantified, transcribed, 
analyzed, and grouped in an excel file. The results of each participant’s 
questionnaire were quantified and this allowed us to rank them according to the 
scores they obtained. Also, the score for each question was calculated. With this 
data, it was possible to calculate the average, the summation, and the 
percentages of both the individual results for each participant and the overall 
results for each question. By doing this, it was possible to rank the individual 
scores from the highest to the lowest.  
 
The following table describes the results obtained by students from both 
sections 200 and 201. In the first column, the participants of the questionnaire 
were divided in numbers from 1 to 27. Then, in the second column, the age of 
the participants was showed, which ranged from 18 to 44. Additionally, 
information about how many students had failed English Language II was 
gathered in order to compare their results with the answers of the students that 
were taking the course for the first time. This information was showed in the third 
column of table 5. Whereas twenty-five (92.5%) students were from the first year 
of the program, only two male students (7%) were doing the course for the 
second time.  In the next columns, the different statements of the questionnaire 
were divided from 1 to 21, including the individual results scored by each 
participant per statement. The numbers in the last column correspond to the 
summation of the average and the percentage obtained by each participant. The 
results were divided from the highest to the lowest score. Additionally, the 
students who obtained the same score were marked in yellow. (See table 5 
below). 
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Regarding the highest and the lowest scores, the student who got the highest 
score in the questionnaire was a twenty-one female student from first year, who 
obtained 63%. On the other side, the student who got the lowest score (29%) 
was also a female student who was the same age as the student who got the 
highest score. 
Figure 5. Questionnaire’s results. 
 
 4.2.2.1.1. Themes 
 
 The findings of this questionnaire helped us recognize different themes 
such as commitment, special cases such as emergencies, dead-times within the 
lesson, responsibilities outside the classroom, boredom, communication and 
understanding of instructions. The themes previously mentioned arose from the 
answers obtained in the questionnaire.  
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4.2.2.1.1.1. Commitment 
 
 The first theme that arose was commitment to the English class (see 
Figure 5.1. below). This theme was covered in statements 5, 10, 11 and 12 of 
the questionnaire (see Figure 2.1). In statement 5, 48% of the students 
disagreed and 44% strongly disagreed about using WM because they already 
knew the content of the lesson. Regarding statement 10, 74% of them disagreed 
about using WM in the English class because chatting was more important than 
the class itself. In statement 11, 48% of them agreed and 44% strongly agreed 
about stopping the use of WM when they were working in an activity. This 
means that 92% of them agreed with this statement. Lastly, in statement 12, 
48% of them strongly agreed and 33% agreed about stopping the use of WM 
when the teacher was giving graded oriented information. This means that 81% 
of students agreed with this last statement. These results show that students 
stayed on task during the English class, which reveals that students are indeed 
committed to the course or the topic being taught, and demonstrate awareness 
of the importance of the content they are studying.  
Figure 5.1. Statements results 1. 
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4.2.2.1.1.2. Use of WM for emergencies 
 
 The second theme was the use of WM in case of personal emergencies 
and it was covered in statement 3 of the questionnaire (see Figure 2.1.). The 
results showed that 37% of students agreed, whereas 25.9% strongly agreed 
about using WM only in case of emergency (see Figure 5.2.). The results 
showed that WM was a recurrent App used by students when they were in the 
need of contacting others in case of an emergency. 
 
  
 
 
 
 
 
 
 
 
 
 4.2.2.1.1.3. Dead-time 
 
The third theme was dead-time in between tasks, which was related to 
students using WM while they did not have anything else to do in the English 
class. This theme was covered in statement 7 (see Figure 2.1.), 55% of students 
agreed and 11% strongly agreed about using WM only when they finished the 
task given by the teacher and did not have anything else to do (see Figure 5.4). 
Therefore, it can be inferred from the information that due to the lack of 
workload, students tend to focus their attention on other things in their 
surroundings. According to this point of view, if there were less dead-times and 
more tasks during a lesson, students would be more engaged to the class. 
However, one third of our subjects disagreed with statement 7; meaning that 
Figure 5.2. Statements results 2. 
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they would still use their smartphones even if they had not finished their task. 
This issue can be an outcome of the typical attitudes that people from 
generation Z have in common (add quote). 
 
 
 
  
 
  
 
 
 
 
 4.2.2.1.1.4. Responsibilities outside the classroom 
 
The fourth theme was about responsibilities that students attend outside 
the classroom by using WM. This theme was covered in statement 2 (see Figure 
2.1.); 37% of students agreed, whereas 40.7% disagreed about students using 
WM to attend other responsibilities that were not related to the English class 
(see Figure 5.4. below).  
 
 
         
 
 
 
 
 
 
    
                                            Figure 5.4. Statements results 4. 
Figure 5.3. Statements results 3. 
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 4.2.2.1.1.5. Boredom    
     
The next theme was boredom. This theme was covered in statements 8 
and 9 (see Figure 2.1.). Statement 8 was about students using WM because 
they got bored and statement 9 was about students using this App in the English 
class to pass the time. In statement 8, 33% of the students answered they 
agreed about using WM because they got bored in the English class. 
Additionally, 4% of the students strongly agreed with this statement. These 
results show that 42% of students think boredom is a strong reason for using 
WM in the English classroom. In statement 9, 37% of the students answered 
that they disagreed about using this App to pass the time during the English 
class. Also, 30% of the students strongly disagreed with this last state ment (see 
Figure 5.5.). These numbers show that there are students that seem to not pay 
much attention to their mobile devices during the class despite the fact that there 
is also a considerable number of students who agreed on using WM to pass the 
time. 
 
 
        Figure 5.5. Statements results 5. 
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 4.2.2.1.1.6. Communication 
 Communication was another important theme found in the questionnaire. 
This theme was covered in statements 15, 16, 17, 18, 19 and 20 (see Figure 
2.1.). In statement 18, which was about students using WM to talk with members 
of their family, 51.8% of students agreed on using WM for this reason. At the 
same time, in statement 15, which was about students using WM to talk with 
their classmates, 40.7% of the students agreed that this was one of the reasons 
for using this App during the English class. Additionally, the fact that many 
students agreed on communicating with their classmates and the members of 
their family is a characteristic of the generation Z. In fact, there are studies that 
prove that members from this generation have the need to be connected at any 
time (Tulgan, 2013). Nevertheless, the answers from statement 14 which was 
about students using WM because they need to be connected all the time 
showed that many students (55.5%) answered that they disagreed on using WM 
for this reason, which is a contradiction to the answers previously obtained. 
Apart from that, the answers obtained from statement 20 which was about 
students using WM because they belong to WM groups and receive messages 
constantly showed that there are also students (40.7%) that agreed on being 
members of such groups, which can be reflected on how emergent and 
important this App has become (see Figure 5.6.). 
Figure 5.6. Statements Results 6. 
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 4.2.2.1.1.7. Understanding of Instructions 
 
Finally, the last theme that was found is related to the understanding of 
instructions by the students in class.  This theme was covered in statement 6 
(see Figure 2.1.), which was about students using WM in the English class when 
they did not understand the instructions given by the teacher and lost track of 
the class. 40.7% of the students disagreed with this statement. Although, there 
were also some students (25.9%) who agreed that this was one of the reasons 
for using this App in class (see Figure 5.7.). 
 
 
 
 
 
 
 
 
 
 
 
 
                                                            Figure 5.7. Statements Results 7. 
 
 4.2.3. Focus Group   
 
 The focus group was the last instrument applied before analyzing all the 
data to answer the research question. The focus group was purely qualitative, 
and its intention was to explore students’ perceptions regarding the possible 
effects that the use of WM might have on their engagement in the English class 
and how aware students are of the use of this App. The focus group had eleven 
preset open-ended questions (see Figure 6.), and other questions were created 
as other topics arose during the conversation. 
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 Figure 6. Pre-set questions for the Focus Group. 
 
 4.2.3.1. Selection of the Participants 
 
 In order to apply the focus group, we first needed to select the 
participants. Therefore, based on the results obtained in the questionnaire, we 
proceeded to select them. According to Krueger & Casey (2000), the ideal 
number of participants for a focus group is six or ten participants, depending on 
the tentative group of participants and topic to be covered in the research. 
Hence, in order to narrow down the number of participants into a suitable 
Q1: What motivates you to use WM during the English class? 
Q2:
Are there any specific reasons for using it?  What motivates you to 
use it?  
Q3: Why do you think this App. is so appealing to students?
Q4: In what stage of the class are you most likely to use it? 
Q5: In your opinion, how engaged are you during the English class? 
Q6:
What factors can affect your engagement during the English class in 
the lesson? 
Q7:
Do you think that the use of Smartphones during the English class 
can affect your engagement? How?
Q8:
During the English class, are you able to use your Smartphone and 
pay attention to the class at the same time? Give an example. 
Q9: Are you aware of how often you use WM in the English class?
Q10: How do you feel when using WM during the English class? Why? 
Q11:
How do you think you can affect others when using WM in the 
English class?  
Q12:
How many times did you use your Smartphone during this 
interview?
Questions
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number, we used the results the students obtained in the questionnaire. 
Students from English Language II who obtained the highest scores in the 
questionnaire were the ones that were considered to be part of the focus group 
because, according to their results, they were the ones who used of WM the 
most during the English class (see Figure 5.). Nevertheless, there were some 
particular cases in which students obtained the same final scores. In order to 
divide those students who obtained the same scores, we decided to focus on 
some specific statements and select the participants who scored the highest on 
those specific statements. The twenty-one statements of the questionnaire were 
divided into three sections: General use of WM (Statements 1 and 2), class 
related reasons for using WM (Statements 8, 13 and 14) and communicative 
reasons for using WM (Statements 17 and 18). We selected these particular 
statements because among each of the three sub-categories of the 
questionnaire (see Figure 2.2), they were the ones who were most closely 
related to the characteristics of the group of people we wanted to study, i.e. 
Generation Z. Finally, eight out of twenty-seven students were selected to be the 
participants of our focus group (see Figure 5.).  
 
 4.2.3.2. Results of focus group 
 
 Only one focus group was applied with eight students from both English 
Language II sections, four students from of each section. The meeting was held 
in one of the study boxes located in the library at UNAB Casona Las Condes 
Campus. Before the interview started, we had previously arranged the room 
accordingly and served some snacks and drinks for the participants to feel more 
comfortable and relaxed during the session. The objective of this research study 
was written on the board to clarify what was about to be researched in the focus 
group. Blank cards were distributed for participants to write their names on them 
so the interviewers could refer to them properly. Thus, the environment was 
comfortable enough to foster fluent and casual interaction among the 
participants and also the interviewers.  
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 Before the focus group started, the participants were in class. The 
researchers asked the teachers of the English Language II course for 
permission in order to let the students be participants of this focus group the 
week before applying this instrument. The day of the focus group, students were 
led to the library and asked to enter the room and to sit orderly. 
 
 During the first part of the focus group, one of the interviewers gave all 
the directions to the participants, explained to them the purpose of the focus 
group, and gave the consent forms for the participants to sign them (see 
consent forms in the addendum). Additionally, a small talk was held before 
starting the focus group as an ice-breaker to make the participants feel 
comfortable and less threatened while answering the different questions. After 
having all the consent forms signed by the participants, the focus group began in 
a very relaxed and smooth manner. The meeting began at 12:30 p.m. and it 
lasted around one hour and ten minutes long. The focus group was filmed and 
recorded to facilitate further transcriptions and analysis (see transcription in the 
appendix).  
 
 4.2.3.2.1 Themes 
 
 Once the transcription of the interview was completed, we began coding 
the transcription by considering some pre-set codes that were developed along 
with the pre-set questions of the focus group. The reason behind doing this was 
for the focus group to follow a certain direction so the development of this would 
fit our specific objectives. However, some other codes arose during the analysis 
of the transcription of the focus group. Therefore, some expected and 
unexpected themes such as boredom, communication, attention span, 
dependency, awareness and multitasking appeared during the analysis. 
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 4.2.3.2.1.1 Boredom 
 
 As the interview was progressing, the participants repeatedly referred to 
the fact of being bored during the English classes. This is reflected in student 3 
when she refers to boredom as one of the main reasons for using WM in the 
English class, “Sometimes, I get distracted and bored, so I start using WM” 
(Student 3). Moreover, Student 4 said something similar, “I feel that the main 
reason is that I get bored sometimes, and I like to share memes with my family.” 
Apparently, students inevitably get bored during classes despite the subject of 
the class. Although, participants repeatedly mentioned that they get bored more 
often in classes where the content taught involves more complexity such as 
grammar and phonetics classes.  Besides boredom, the participants also 
referred to the ease with which they get distracted because they do not 
understand the content taught. Therefore, they get distracted or bored. Students 
have a clear tendency to get distracted and/or bored during cognitive 
challenging classes or tasks and when this happens, they resort to their 
smartphones. Thus, boredom appears to be one of the most relevant factors 
that trigger students’ use of WM in the English class according to the 
participants’ responses.  
 
 4.2.3.2.1.2. Communication 
 
 As WM provides a very fast and effective service of instant messaging, 
this application appears to be highly appealing for students “it’s easy to use, and 
it is more accessible, and you can have an immediate answer” (Student 4). 
Additionally, as WM is an application whose main function is to offer 
communication, students use it mainly to communicate with different people. 
Thus, the participants frequently mentioned that they use WM during classes to 
chat with their classmates inside the classroom or with people outside the 
classroom such as family, or friends. This phenomenon takes place usually 
when students get bored or distracted. This is reflected in Student 8’s comments 
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when he states, “I use it mostly to talk with my family, with my mum and my dad. 
But when I get bored I start talking with friends”. Whenever students lose focus 
of the class or stop paying attention to the class they check their smartphones to 
see if they have new messages in order to start a conversation. However, as 
mentioned by the participants, these conversations often lack a real purpose or 
significance. Frequently, students just communicate with their classmates to 
have fun or pass the time by sharing various types of media content, such as 
memes. In several occasions, participants referred to memes as part of the 
conversations they hold with their classmates inside the classroom. This 
phenomenon is prompted mainly by the fact that students are part of a WM 
group in which all the section is included and can comment on it during classes. 
As mentioned by student 6 “I’m trying to stay awake but the teacher keeps 
talking and I’ve lost… the point of the class… to stay awake… I send memes to 
the group of the class”. Therefore, when one student sends a message or meme 
to the class group, other students start commenting or adding media to the 
conversation. Thus, the use of WM appears to be tightly tied to communication 
which is fostered by distraction or boredom during the English class. 
Nevertheless, some students are well aware of this fact, so they try to avoid 
communicating via WM during classes due to their commitment to the class. 
Student 6 mentioned “Sometimes… when you have the opportunity to use the 
cellphone in class you don’t really check… You actually check the task… the 
teacher gave you”. Also, student 8 mentioned “When someone is talking in the 
group (referring to WM) and I’m… trying to pay attention, for example a group 
activity… and then people watching some stuff, I just say: We need to do that 
activity, please”. Therefore, although students tend to over-communicate via 
WM during classes and they easily get distracted by it, they still are committed 
to the class. 
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 4.2.3.2.1.3. Attention span  
 
 Students stated in repeated occasions that they lose focus or lose interest 
on the class very often and they cannot keep paying attention or stay on task for 
a long period of time. The participants mentioned throughout the interview that 
they lose focus easily and even more when the content of the class represents a 
cognitive challenge. When students could not understand something or the 
content of the class was too challenging they automatically stopped paying 
attention to the class and started doing something, else which was usually to 
check their smartphones. As part of generation Z, the participants demonstrated 
to have a shortened attention span which is one of the characteristics of this 
generation. However, fact can be influenced by their personalities, preferences 
and motivations. This is reflected in Student 7’s answer when she states, “i f I 
don’t like the topic, I don’t pay attention and I try to pay attention at the 
beginning but then I say I can’t understand and I stop paying attention. It’s like 
impossible”. Losing interest or focus on the class closely relates to boredom and 
both factors contribute to foster students’ use of smartphones and therefore WM 
during the English class. 
 
 4.2.3.2.1.4. Dependency 
 
 The majority of students manifested to have a dependency on the use of 
their smartphones that conditioned their attitudes during classes. Some 
participants even mentioned that they realized they were addicted or had an 
obsession with their mobile devices after the interview concluded. According to 
them, it is normal for students to constantly check their smartphones and if they 
do not do it, they feel anxiety o nervousness. This is reflected in Student 3 when 
she states, “I’m very aware because I have to admit it, I have an obsession with 
my phone and also I get nervous when I don’t use it, when I’m not constantly 
checking, I get very anxious”. The participants mentioned that the use of 
smartphones in the class depended on the teacher in charge of that particular 
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class. However, most of the students stated that they would check their 
smartphones or WM in class despite the teachers’ reaction or their attitude 
towards the use of WM during the class.  
 
 4.2.3.2.1.5. Awareness 
 
 The participants mentioned that they were fully aware of how much they 
used their smartphones and WM during the English class. They stated that they 
knew how much they used their smartphones and whenever they used them 
they were fully aware of the use they made out of them. Students affirmed they 
made a conscious use of their smartphones and WM. This is reflected when 
Student 4 stated, “I think that, I am very aware of my usage of the cellphone but 
it is difficult for me to leave the cellphone and do anything. If I don’t have my 
cellphone is just difficult”. 
 
 4.2.3.2.1.6. Multitasking  
 
 The participants stated that they cannot pay attention or keep track of the 
class when they make use of their smartphones. Whenever students check their 
smartphones or make use of them, they completely lose the focus of the class 
and they cannot answer questions about the content of the class if the teacher 
asks them. This phenomenon tends to defy one of the main features of 
generation Z, which is to be able to multitask. Students cannot keep track of the 
class when they use their smartphones or when they get distracted for other 
reasons. 
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CHAPTER 5. DISCUSSION AND CONCLUSION  
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5.1. General aspects  
 
The analysis of the various results revealed that smartphones are 
constantly used by the majority of the students inside the English classroom. 
However, students’ use of smartphones does not interfere with the normal 
development of the class, but it appears to be a potential distractor for students 
during classes. Most of the time, the use of WM inside the English class is 
related to non-academic purposes, which prompts students to disengage from 
the class. Yet, there is an apparent relation between WM and students’ 
engagement in the English class that can be expressed as a ripple effect. 
 
5.2. Discussion  
 
The main aim of this study was to successfully answer the research 
question. Therefore, considering all the data that has been gathered and the 
posterior analysis of the obtained results, it was possible to establish a relation 
between the use of WM by ETTP students of UNAB Casona Las Condes 
Campus and their engagement in the English class.  
 
The analysis executed based on all the data that was obtained with the 
three instruments applied provided interesting insight on how the use of WM by 
ETTP students can affect their engagement in the English class. Thus, all the 
themes arisen while analyzing the data suggested that students’ use of WM was 
influenced or triggered by several different factors and circumstances. However, 
from all those themes, some trends such as boredom or students’ connectivity 
were identified. These trends correlate students’ use of WM in the English class 
to the effects that it might have on their engagement in the English class.  
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5.2.1. Analysis of the Specific Objectives  
 
The research question of this study was intended to be answered through 
three different instruments. Each instrument was related to a specific objective. 
The next sections explain how these objectives helped gathering the data to 
successfully answer the research question.   
 
5.2.1.1. The dynamics of the English class regarding the use of 
smartphones 
 
The first objective of this study was answered by applying two 
observations. During these observations, the dynamics of mobile devices and 
overall climate were perceived, presenting relevant data to the final intention of 
the study. The observations assisted in realizing the extent of the use of 
smartphones inside the English class. Students’ use of smartphones was 
constant during both lessons.   
 
5.2.1.2. Students’ reasons to use WM in the English class. 
 
Students’ reasons to use WM in the English class were deeply examined 
after applying the quantitative questionnaire designed to fulfill the second 
objective of this study. The application of this questionnaire provided the 
necessary data to understand the main reasons for using this App in the 
classroom. The obtained results suggested there were class related, general 
use and communicative reasons. 
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5.2.1.3. Students’ perceptions regarding the possible effects that the 
use of WM might have on their engagement in the English class and how 
aware students are of the use of this App. 
 
The third objective of this research was accomplished by the application 
of a focus group. During the implementation of this instrument, data related to 
students’ perceptions regarding the effects of WM in the English class was 
discovered. Also, students’ awareness towards the use of this App was 
discussed. Furthermore, several themes regarding mobile devices, WM, and 
classes arose. All the data gathered in this instance helped the complementation 
of the previous collected information.  
 
5.2.2. What is the relation between the use of WM and students’ 
engagement in the English class?  
 
Technology is constantly shaping the world; how people live, work, 
interact among each other, etc. The twenty first century has been notoriously 
shaped by the new technologies related to communication, changing over the 
last few years how human beings are communicating among themselves 
(Kumari-Rajani & Chandio, 2004). Nowadays, there is a notorious increase of 
mobile devices around the globe, being mostly used to communicate through 
texting (Soomro, 2013; Wike, 2014). In a world which is constantly changing, 
people from Generation Z, which is the group of people being studied, feel the 
need of being constantly connected with the rest of the world and to be 
communicating with others (Tulgan, 2013). Moreover, we need to first consider 
the fact that the great majority of our subjects belong to the so called Generation 
Z which means that the subjects of our study have different specific 
characteristics that cannot be overlooked. Generation Z is a generation of 
people who are completely immersed in the world of the different information 
and communication technologies (Fernández, 2016).   
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The findings obtained in our study are consistent with the literature. 
Students who are part of the Generation Z use WM during the English class as a 
mean to satisfy the necessity of being connected at all times. Students showed 
a high tendency to use their mobile devices mostly for communicating inside the 
English class with people that are important to them; family, friends, their loved 
ones, etc. Also, they appear to have various reasons for communicating through 
their smartphones during classes, yet not many of these reasons relate to the 
English class or to this specific context. Students use their smartphones openly 
during classes and even in classes where the teacher would get upset by their 
use of smartphones; students would keep using their mobile devices. Moreover, 
some students actually mention being dependent on their smartphones, 
becoming anxious if they do not have their mobile devices with them, or if they 
do not check if they have received new notifications or messages on a constant 
basis. As a matter of fact, it was perceived during the observations conducted 
that some students complained when they could not get Internet connection for 
doing a specific task, but as soon as they gained access to the Internet, they 
were misled from the assigned task by the teacher. Also, students mentioned 
that they had a chat group on WM and they used it during the class, for sharing 
different kinds of media and thoughts about the class, being this group a 
powerful distractor for students in the English class.     
 
As stated by the participants, they are well aware that they feel the 
necessity of constantly using WM or checking their smartphones regardless of 
the context they are in, and all this in order to interact with other people and to 
share things of their interest, which is also a characteristic of this generation. 
The imperative need to be connected can be seen in this quote by student 3 
during the focus group, “I’m very aware because I have to admit it, I have an 
obsession with my phone, and also I get nervous when I don’t use it, when I’m 
not constantly checking, I get very anxious”. 
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There are also other features that characterize this generation, such as 
the ability to multitask. Due to all the available technology, Generation Z has 
developed -“the ability to multitask across various multimedia environments” 
(Dindar & Akbulut, 2016, p.94). As an important characteristic of the generation 
being studied, it was also a factor considered while studying the participants’ 
engagement towards the English class in relation to the use of smartphones. On 
the one hand, many students believe they are able to effectively multitask while 
using WM and, at the same time, being involved in the English class during its 
different stages. However, on the other hand, during the focus group, many 
students argued that they actually cannot productively multitask while they are 
on task and using WM. This happens because when they pay attention to their 
smartphones, they tend to get utterly distracted and lose all attention to the 
class. Hence, according to the participants, they cannot successfully multitask 
during the English class. Thus, they get distracted and stop paying attention to 
the class when they pay attention to their smartphones. 
 
According to the literature, human beings are able to perform two 
activities at the same time depending on the complexity of the task (Wickens & 
Gopher, 1977. As mentioned in Lee & Taatgen, 2002). Notwithstanding, this skill 
can easily compromise the ability to concentrate and the realization of the tasks 
(Ophir, Nass, & Wagner, 2009). This presented up to certain extent discrepancy 
among the obtained results. It was seen during the observation that students 
were in fact able to multitask in several cases, such as when a student was 
talking to a classmate, and was able to correctly answer a question asked by the 
teacher, or a student talking to a classmate and it is taking notes at the same 
time. Nevertheless, students expressed their inability to both attend the class 
and their mobile devices at the same time during the focus group. This 
statement can be supported by student 8 when asked about multitasking during 
the English class, “It depends on the class I’m in. Most of the time, nah”. [SIC]. It 
seems to be that students are more likely to multitask in activities they enjoy 
DISCUSSION 
59 
 
rather than the ones they do not, and that they are not aware of this inner ability 
they have, which is a characteristic trait of Generation Z people.   
 
Another factor, in a certain way evoked by this new ability to do many 
tasks simultaneously, is the factor that humans have a short attention span by 
nature, and the increasing use of smartphones, social media, and social 
networks have decreased our already short attention span (Gausby, 2015). With 
these new technologies, there are thousands of stimuli that catch the human 
eye, so as the result of the advance in technology, it is almost impossible for 
them to stay focused only on one thing at the time. This fact is consistent with 
the results obtained in this study. Students display a short attention span, being 
focused for just a few minutes, and then they begin doing something that is not 
related to the class. These short attention spans lead students to get distracted 
quite easily while they are in the English class; therefore, they begin doing 
something else that does not necessarily relate to the class itself. Students 
confirmed this assumption during the focus group; they admitted that they get 
bored easily in class, and they start doing something else – if not in their 
smartphones, they would find another way to entertain themselves. Student 8 
referred about this during the focus groups, “We always find a distractor. If it’s 
not the cell phone is the computer or we start drawing”. Moreover, in both 
observations, students were caught playing with bottles, pens, moving their legs 
under the table, and constantly talking.   
 
There are several factors that contribute to boredom during the English 
class, such as hunger, tiredness, and specially, the class students are attending. 
These factors can play a crucial role on how students will behave during a class; 
therefore, attention span might change depending on students’ mood and 
several other circumstances. Although this external factor does not come from 
the teacher, and there is not much he or she can do about that issue, it still can 
affect the course of the class. This situation is reflected by student 6, “I think 
being tired is… it’s the same thing because I’m hungry all the time, so I can deal 
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with hunger…but I can’t deal with being sleepy because I can’t stay focused”. 
[SIC] 
  
Short attention spans are tightly related to motivation, which is a force or 
influence that causes someone to do something (Merriam-Webster online). 
Students that are more motivated to a class will have a larger attention span. 
 
Additionally, according to Czice, Kiddle, & Kormos (2011), Chilean 
students are indeed motivated to learn the English language for several reasons 
such as economic success and speaking the actual language. These results 
match the universe studied at UNAB Casona Las Condes Campus in the ETTP. 
Ergo, according to the data collected, it can be claimed that students are indeed 
motivated towards the English class. They have different levels of motivation 
depending on the class they are attending. There are some factors that need to 
be considered while analyzing their motivation in the English class.  
 
Withal, there are other specific motives students have to be motivated or 
less motivated in the English class, such as the teacher that is giving the class, 
and more importantly, the content they are being taught. Students have a better 
attitude to English Language classes related to speaking, writing, reading and 
listening, while they feel less stimulated to classes related to grammar and 
phonetics. This can be explained by the fact that students are more reluctant 
towards those subjects that suppose a higher academic demand. Nevertheless, 
students expressed that they want to be engaged and concentrated in grammar 
and phonetics class. However, the cognitive challenge that those subjects 
represent makes it harder for students to be fully committed or engaged to the 
class.  The following quote from student 1 represents this idea.   
 
“I think depends on the class because for me phonetics it’s the 
most difficult subject so when we have Silvina’s class I get more 
distracted and bored because I don’t get the subject…. But on the 
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other hand, when we have writing, reading, and other… that 
classes, I get engaged with the topic and the subject and I discuss, 
so I think depends on the class that I’m doing”. [SIC] 
 
Motivation is strongly related to engagement since motivation is the first 
step to achieve engagement (Irvin, Meltzer, & Dukes, 2007). Moreover, this is a 
broad term that can be classified in three different fields; cognitive engagement, 
emotional engagement, and behavioral engagement. The complexity of its 
meaning goes beyond people’s perspective, and it does not deal in abstract 
terms, such as an engaged person, or a disengaged one. As previously 
mentioned, human attention span does not last very long, and since attention 
span is a factor that directly relates with engagement, according to our results, it 
is highly unlikely that anybody would be completely engaged in a class for ninety 
minutes, or for a larger period of time.   
 
This is much related to the findings discovered while doing this research. 
Students have different reasons to be engaged in the English class; 
nevertheless, it has been observed that they cannot keep their focus on the 
class the entire time, as mentioned by student 4 during the focus group, “I feel 
that I’m engaged but not the way I should be”. Students display attitudes related 
to disengagement despite their willingness to stay engaged in the class; they 
have some lapses where they start doing activities that are not related to the 
English class. However, this is not a constant state; according to our results, 
engagement is a factor that varies from person to person, from day to day, from 
class to class.  
 
Through this study, it has been discussed that there are many factors that 
influence students’ engagement in the English class and their use of 
smartphones. This study leads us to believe that this is a much complex 
phenomenon than what it superficially seems; it is even more complex and 
deeper than initially stipulated.  
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Therefore, how does the use of WM relate to students’ engagement in the 
English class? Both variables interact in what can be called a ripple effect, 
where one is the cause of the other. When students disengage from the lesson, 
they resort to WM to cope with boredom or loss of attention to the lesson. 
Hence, distraction, which means disengagement, leads to students’ use of WM. 
However, it is important to mention that WM appears to be highly distractive for 
students during in the English class since WM provides students with the 
opportunity to communicate easily with everyone. This means that when 
students make use of their smartphones or WM, they instantly disconnect from 
the class, becoming disengaged (see Figure 7).  
 
 
Figure 7. Ripple effect.  
 
5.3. Limitations of the Study and Suggestions for Further Research  
 
Although it was not included in the objectives of this study, making a 
contrast between students from English Language II and older generations of 
the program would have been very useful at the moment of analyzing the results 
and crossing the data from the different generations. Thus, the evolution of the 
use of WM by ETTP students in the English class could have been discussed as 
students advance in the program. This comparison could not be drawn due to 
the lack of time to undertake this study.  
 
Moreover, we would have liked to apply a second focus group. In a 
second focus group, different topics could have arisen and been discussed more 
thoroughly comparing the results obtained with the results of the previous focus 
group.  
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Additionally, it would have been interesting to observe different types of 
lessons with different teachers to understand how students act in different 
scenarios. Since the classes observed were taught by same teacher in both 
instances, more data on the interaction that students have with the other 
teachers regarding the use of WM during classes could not be obtained, 
therefore, a comparison between how students’ use of Smartphones in different 
lessons and with different teachers could not be drawn.  
 
For future research, we strongly recommend conducting a similar 
research study with elder generations of students in order to establish a contrast 
between the different generations of students regarding the perception they 
have toward students’ use of WM and how it affects their engagement in the 
English class.  
 
Also, throughout this study several factors that enhance the use of 
smartphones were discovered such as short attention span and boredom. It 
would be a good idea to study this features in a deeper manner to solve and 
understand in a better way the root of the problem.  
  
Finally, we would like to recommend other researchers to observe how 
the relationship between this App and students’ engagement in this specific 
subject evolves through time. Thus, researchers will have a deeper insight on 
this topic as to how elder generations might change their perceptions regarding 
the previously mentioned relationship. 
 
5.4. Final conclusions 
 
 The aim of the study was to discover the relationship between students’ 
use of WM and their engagement in the English class. This research study 
allowed us to come up with the conclusion that the use of smartphones and 
specifically WM has grown exponentially as it is constantly affecting our daily 
DISCUSSION 
64 
 
routine and habits. Therefore, it does also have an impact in ENG Language II 
students from the ETTP of UNAB Casona Las Condes Campus. This tool is 
mostly related towards negative consequences, being the most predominant 
one a distractor for students, enhancing disengagement from the English class.  
 
Consequently, it was seen among this specific group of students that 
there is a close relation between the use of this application and students’ 
engagement in this specific subject. The results also revealed there are several 
factors attributed to disengagement that might trigger students to use WM in the 
English class, such as boredom, short attention span and demotivation. This 
might suggest there is an increasing trend towards using WM due to these 
particular reasons. Moreover, students’ attitude towards the subject and teacher 
also influences their engagement in the English class, which might vary 
according to the several reasons they have for using their mobile devices in the 
classroom. Although it is clear that WM can be associated to being a disruptive 
tool which leads to the development of certain negative behavior in the English 
class, there’s a vast range of other factors behind that trigger the use of this App 
and, therefore, student’s disengagement.  
  
This study will provide a significant insight on the use of smartphones 
during the English class to different students and teachers. Hopefully, it will help 
to create an awareness of the increasing use of this too, and then future 
generations and current students of the program will be able to reflect and rely 
on useful data regarding their use of smartphones during the English class when 
taking the next Language courses. Moreover, this information can also be used 
by teachers to realize their students’ need and those who wish to adapt their 
classes in order to decrease the use of smartphones in class. Furthermore, 
other institutions, or even other programs of similar features could use the data 
obtained from this study and apply it accordingly to their own reality. 
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Instrument 1.1 
Checklist 
 
Observer’s Name: 
Section Observed:  
Classroom 
Date: 
Time: 
Length:  
 
1. Overall description 
Instructions: Provide the following information regarding classroom environment. Be as 
accurate and detailed as possible.   
 
Number of Students:  
 
Classroom description: 
 
External Factors:  
 
Class Climate:  
 
Weather:  
 
Sitting arrangements: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 
71 
 
2. Checklist 
Instructions: Evaluate the following aspects in relation to the class you are observing. 
Mark yes or no for each one of the aspects and write comments beside it if necessary. 
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Overall Description & Checklist No.1 
 
Observer’s Name: Florencia San Román Yaksic  
Section Observed: English Language II, Section 201. Grammar Class 
Classroom: C1-207 
Date: 8th of September, 2016 
Time: 8:22 a.m. – 10:02 a.m. 
Length: 1 hour and 40 minutes (100 minutes)  
 
1. Overall description 
Instructions: Provide the following information regarding classroom environment. Be as 
accurate and detailed as possible.   
 
Number of Students: There were fourteen students in the classroom (considering the 
ones that arrived late). Eight of them were males (57%) and six of them were females 
(43%).  
 
Classroom description: The classroom was located in the second floor of C1 building. It 
was a spacious classroom with white walls. It had availability for forty students. There 
were many. There were forty chairs, a teacher’s desk, a projector, a projector screen, a 
computer, and a large whiteboard.  
 
External Factors: During the last part of the class, a loud noise produced by grass-
cutter was heard from outside and interrupted the class.  
 
Class Climate: There was good rapport between the teacher and the students. It was a 
dynamic class in which students worked and learned actively most of the time. 
 
Weather: The temperature was 10° Celsius. The sun was coming up slowly.  
 
Sitting arrangements: The students were sitting in a semi-circle, and then formed 
groups of three to do some activities  
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2. Checklist 
Instructions: Evaluate the following aspects in relation to the class you are observing. 
Mark yes or no for each one of the aspects and write comments beside it if necessary. 
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Overall Description & Checklist No.2 
 
Observer’s Name: Florencia San Román Yaksic, Diego Córdova Ratti  
Section Observed: English Language II, section 200. Grammar class 
Classroom: C1-403  
Date: 13th of September, 2016 
Time: 10:12 a.m. – 11:52 a.m.  
Length: 1 hour and 40 minutes (100 minutes) 
 
1. Overall description 
Instructions: Provide the following information regarding classroom environment. Be as 
accurate and detailed as possible.   
 
Number of Students: There were twelve students in the classroom. There were 10 
females (83%) and only two males (17%). 
 
Classroom description: The classroom was located in the fourth floor of C1 building. It 
was a small classroom with white walls, thirty student desks, big windows, a teacher 
desk, a projector, a projector screen, and a computer.  
 
External Factors: This classroom is placed near OK Market, which is a convenience 
store frequented by students. It’s common to hear people talking and walking outside 
the classroom. Therefore, the noise produced by these people interrupted the class 
continuously.  
 
Class Climate: There was a good rapport between the teacher and the students. It was 
a dynamic class in which students worked and learned actively most of the time.  
 
Weather: The temperature was 12° Celsius. It feels warm due to the sun. 
 
Sitting arrangements: The students were seated on a semi-circle.  
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2. Checklist 
Instructions: Evaluate the following aspects in relation to the class you are observing. 
Mark yes or no for each one of the aspects and write comments beside it if necessary. 
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Instrument 1.2 
Field Notes and Reflexive Notes 
Instructions: On a separate piece of paper, take notes of everything that happens 
during the class that appears to be relevant to your study. Right after the class, write 
down the information gathered during the observation in the different criteria in the chart 
attached. In the reflective notes section, write your objective opinions based on the 
stated questions for further analysis. Remember to add the specific time when taking 
notes, and to be as detailed as possible.  
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Field Notes and Reflexive Notes No.1 
Instructions: On a separate piece of paper, take notes of everything that happens 
during the class that appears to be relevant to your study. Right after the class, write 
down the information gathered during the observation in the different criteria in the chart 
attached. In the reflective notes section, write your objective opinions based on the 
stated questions for further analysis. Remember to add the specific time when taking 
notes, and to be as detailed as possible.  
 
Class climate (Describe the overall 
environment and context of the class. 
Describe the weather, the size of the 
class, and the class division. Did students 
have a test before, or will they have one 
later? Are there other external reasons 
that may affect the general environment of 
the class and might trigger students’ use 
of Smartphones?) 
 
 The class was a grammar lesson.   
 There were 10° Celsius.  
 The classroom was big enough for the 
amount of students. There was plenty 
of light, and the sun was just rising. 
The students were sitting in a semi-
circle, and they formed groups of three 
whenever they have to work in groups.  
 That was the first class of the day. 
When the teacher met the students 
outside the classroom, some students 
moaned and reluctantly entered the 
classroom. After the teacher greeted 
students, they commented on how 
terrible they looked and how tired they 
were. During the class, some students 
yawned from time to time. 
 During the class, the teacher had small 
conversations with students, made 
several jokes, laughed, told personal 
experiences.  
 There are no external noises until the 
last few minutes of the class, when a 
grass-cutter started to sound loudly. 
The noise was intermittent, and the 
class stopped for a minute to comment 
Reflective Note (Was there a good 
environment for learning? What factors 
might have affected the environment of 
the class? Could these factors trigger 
students’ use of Smartphones?) 
 
 There was an appropriate class 
climate inside the classroom and the 
overall environment was suitable for 
learning.   
 An important factor of the class was 
the good rapport between teacher and 
students. The teacher made sure to 
create a comfortable atmosphere for 
students to be relaxed and to have a 
good time in the class by talking to 
them about non-academic topics and 
making jokes.  
 Another factor that could have 
triggered the use of Smartphones was 
the grass-cutter that started producing 
a loud and disrupting noise at the end 
of the class. These noises disrupted 
the lesson.   
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on the annoying noise.   
 
8:33: Teacher wrote down the activities 
for the class in the whiteboard. The 
teacher greeted the students with a 
motivated tone and asked them “How 
are you?”. Students replied they were 
fine on an unmotivated tone. The 
teacher made a comment “you have 
terrible faces, except for the girls, you 
all look beautiful”. Students laughed at 
the comment. 
8:55: One question was directed to the 
teacher. He told his story about losing 
consciousness, and students laughed 
 
   
2. Flow of the class (Describe the 
dynamics of the class) 
 
 Dynamics regarding the use of 
Smartphones were not mentioned at 
the beginning of the class.  
 The class has a dynamic pace. The 
teacher mixes teacher-talking-time with 
student-talking-time. He also 
encourages students to work on a 
variety of activities in short periods of 
time. The teacher mixes individual 
work with group activities, and due to 
this, students are constantly moving 
around the class (going from the semi-
circle to their working groups).  
 During each activity, students were on-
task during the first couple of minutes, 
but managed to start talking among 
themselves or doing something non-
related to the class after a few.   
 
8:39; A student arrived late, the 
teacher greeted him quickly and 
students sit quietly. The teacher 
quickly changed the pace of the class 
and mentioned that the last couple of 
weeks they had been studying 
question formation. He tried to engage 
students in a small discussion about 
the topic.  
Reflective Note (How are the dynamics 
regarding the use of Smartphones? Are 
students attentive to the class when doing 
activities? Does the use of Smartphones 
interfere with the flow of the class? At 
what stage of the class do students use 
their Smartphones the most?) 
 
 There is no mention to rules related to 
the use of Smartphones during class. 
These rules may have been discussed 
at the beginning of the course. 
However, on at least one occasion, 
students used their phones in their 
bags, trying to hide the fact that they 
were using them. This specific action 
may tell us that students are aware of 
the fact that they shouldn’t use their 
Smartphones during the English class.  
 Students generally look attentive 
towards the class. They were engaged 
in every activity, and they were able to 
answer most of the time when the 
teacher asked them a question. 
However, they seemed to lose focus 
on each task after the first couple of 
minutes. 
 There was no specific pattern which 
determined students’ use of 
smartphones during the class. Each 
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8:48; Teacher said that they were 
going to play a game. Students were 
going to interview their classmates. 
9:09; The conversation has taken 
several minutes, and students were 
starting to lose focus on the class’ 
conversation. There were a few dead 
times, in which students started to talk 
among themselves, not listening to 
their classmates anymore. 
9:50; There was external noise (grass-
cutter). It interrupted immediately the 
flow of the class. Students laughed at 
this event, and the class was 
interrupted momentarily. 
student used it at different stages of 
the class. Nevertheless, there was a 
strong tendency to use it when the 
teacher was not looking.  
 
1. Use of ICTs (Computer, projector, 
SNSs, etc.) (Describe how the use of 
ICTs influences the use of 
Smartphones by students during the 
English class) 
 
 During the class, the teacher did not 
use the projector, or the computer. He 
used the whiteboard to write the 
activities for the class and some 
sentences for students to work with 
them, or to give examples. 
Nevertheless, he did ask students to 
look for information on their 
Smartphones regarding tag questions. 
Most of the students remained on-task.  
 
Reflective Note (Are students more 
engaged in the class when ICTs are 
used? Do students use more their 
Smartphones when working with ICTs 
than when they are working without 
them?) 
 
 ICTs weren’t used throughout the 
class. They weren’t needed to create a 
dynamic and interesting lesson for 
students. The only resource used by 
the teacher was the board where he 
wrote several examples. During the 
class, students were allowed to use 
their Smartphones to search for 
specific information. Most students 
remained on task; nevertheless, some 
students apparenlty used their 
smartphones for non-academic 
purposes. For example, during this 
activity, one of the students 
reproduced a song on his cellphone, 
and the teacher approached that 
student and engaged with him on a 
conversation about the song. Despite 
having some students not focusing on 
their assigned task, most of the class 
did what they were supposed to be 
doing.  
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2. Student’s attitude (Describe students’ 
motivation towards the class in terms 
of attention and participation) 
 
 Some students took notes to what the 
teacher explained and throughout the 
activities. In some cases, they got 
distracted after a while.  
 Whenever the teacher asked a 
question, students raised their hands 
and had an answer.  
 Students worked on the activities that 
were assigned. Some of them lost their 
focus after a few minutes.  
 
9:07; Student 9 looks at his bottle of 
water and plays with the tap. It seems 
to be distracting, since other students 
stop listening to their classmates and 
stares at his classmate playing with the 
tap. Student 6 takes notes of a 
correction the teacher made to another 
student. 
 
Reflective Note (Do students look 
motivated during the class? Are they 
motivated when they have to work in 
groups or use technology?) 
 
 Despite being early and sleepy during 
their first class of the day, students 
were motivated and followed the class 
most of the time, and most of the 
students followed the instructions. 
After some minutes working on each 
activity, students started doing other 
things, such as talking, looking at 
somewhere else, moving around the 
classroom, etc.    
 Students clearly show more interest in 
the class when they are receiving 
graded-oriented information, and when 
they are doing activities that caught 
their attention.  
 
5. Use of Smartphones (Describe the use 
of Smartphones by students during the 
class) 
 
 Some students left their Smartphones 
on their table. Other students took 
them out of their bags. One student 
even used her Smartphone in her 
purse, trying to hide the fact that she 
was using it.   
 Throughout the class, students used 
their Smartphones twenty-eight times 
(this does not include the activity when 
they had to use their Smartphones to 
look for information). The teacher 
checked his Smartphone four times 
during the class while students were 
working (he mentioned later that it was 
to check the time).  
 Smartphones were used by students 
occasionally, and not by every student. 
There was one student that was 
Reflective Note (Do students use their 
smartphones during the class, or do they 
just check it regularly? In which stage of 
the class are students more likely to use 
their Smartphones? Is it frequent? Are 
they always the same students that use 
their Smartphones? Does the use of 
Smartphones interfere with the flow of the 
class (teacher and students)? Do gaps in 
between the class trigger student’s use of 
Smartphones? Does the teacher use the 
smartphone during the class?) 
 
 Students use their Smartphones 
during the class, although it is not a 
recurrent action that interrupts the flow 
of the class. They also just use it to 
just check it and leave it aside.  
 There is no specific time when student 
use their Smartphones the most, some 
of them used them while the teacher 
was speaking, and others used them 
when doing activities. Moreover, it was 
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constantly checking it, and 
occasionally using it. On at least one 
occasion, a student recalled a 
classmates’ attention to show 
something on the Smartphone.   
 
9:19; The teacher checked his 
smartphone – after the observation he 
mentioned to the observer that he 
generally checks the time. 
9:20; Student 13 used his Smartphone 
while working. 
9:29; Just before the teacher stopped 
the activity, only one student was 
checking his smartphone. 
observed that students were more 
likely to use their mobile devices when 
the teacher was not looking at the 
specific student in question.  
 Gaps might trigger students’ use of 
Smartphones during the class, when 
they have already finished their 
assigned task, or during dead times.  
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Field Notes and Reflexive Notes No.2 
Instructions: On a separate piece of paper, take notes of everything that happens 
during the class that appears to be relevant to your study. Right after the class, write 
down the information gathered during the observation in the different criteria in the chart 
attached. In the reflective notes section, write your objective opinions based on the 
stated questions for further analysis. Remember to add the specific time when taking 
notes, and to be as detailed as possible.  
 
Class climate (Describe the overall 
environment and context of the class. 
Describe the weather, the size of the 
class, and the class division. Did students 
have a test before, or will they have one 
later? Are there other external reasons 
that may affect the general environment of 
the class and might trigger students’ use 
of Smartphones?) 
 
 The class was Grammar-oriented.  
 There were 12° Celsius. The 
classroom was adequate for the 
number of students, but the number of 
seats obstructed the reorganization of 
the setting arrangement. The fact that 
the room was small made warmer than 
the actual temperature, but it was not 
suffocating.  
 This was not the first class of the day. 
 The teacher commenced the class by 
asking their students how they were, 
and conversing different themes 
unrated to the class with their 
students. 
 During the class, he approached some 
students to talk about non-academic 
matters and told them some jokes 
while imparting the class.  
 There was an annoying noise 
produced by a grass-cutter outside the 
building. 
 The classroom was located near a 
frequented convenience store, so it 
was common to hear external noises 
such as conversations and people 
Reflective Note (Was there a good 
environment for learning? What factors 
might have affected the environment of 
the class? Could these factors trigger 
students’ use of Smartphones?) 
 
 There is a good climate inside the 
classroom that makes it a suitable 
environment to learn.   
 An important factor of the environment 
of the class is the good rapport 
between teacher and students. The 
teacher made sure to create a 
comfortable atmosphere for students 
to be relaxed and to have a good time 
in the class by talking to them about 
non-academic topics and making 
jokes.  
 A factor that could have triggered the 
use of smartphones by students is that 
when they feel comfortable and 
relaxed enough with their teacher, they 
are more likely to use their 
smartphones than with a teacher they 
do not feel comfortable.   
 Another factor that could have 
triggered the use of smartphones was 
the grass-cutter that started making an 
annoying noise at the end of the class. 
With this type of noises, the class 
stops and loses its pace.   
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walking in the hallway, but this noise 
was not quite distractive.  
 
10:22; The teacher greeted students. 
Students did not answer. The teacher 
asked if they could answer with words, 
and answered reluctantly and in a tired 
mood when the teacher asked them 
again. He asked them what the matter 
is, and he made a sarcastic comment 
about them being like that for having to 
see his face. He started making a 
sarcastic comment. Some students 
laughed at the joke, some students 
took their notebook out their notebooks 
waiting the class to start.  
10:37; The teacher erased the board. 
Student 6 and 7 drank coffee and ate. 
Student 7 got out of the class to throw 
garbage; she returned within a minute. 
The teacher walked around the class 
to monitor student’s work. In some 
occasions, he stopped to talk with 
students, occasionally, he laughed. 
 
2. Flow of the class (Describe the 
dynamics of the class) 
 
 The teacher did not state that the use 
of smartphones was not permitted at 
the beginning of the class.   
 This Grammar class had an active 
pace. There were occasions when the 
teacher spoke, gave some information 
related to tests, and taught some 
content.  
 There were several occasion in which 
students could talk in groups and 
share with the rest of the class. The 
students had a short period of time to 
accomplish each activity 
 The class and the activities were well 
organized in a way students could 
share with their pairs and/or work on 
their own.  
 Students were able to remain focused 
on their tasks during the first minutes 
Reflective Note (How are the dynamics 
regarding the use of Smartphones? Are 
students attentive to the class when doing 
activities? Does the use of Smartphones 
interfere with the flow of the class? At 
what stage of the class do students use 
their Smartphones the most?) 
 
 There was no reminder of the fact that 
students shouldn’t use their 
smartphone during class. Maybe this 
was previously discussed by students 
and teacher, and there was no need to 
be reminded.  
 Students displayed an attentive 
attitude towards the class. Most of 
them listened when the teacher was 
talking or explaining something 
pertinent to the subject, and they were 
able to answer even if they were doing 
something else and answered 
questions asked by the teacher. 
 Despite the constant use of 
APPENDIX 
84 
 
of each activity. After that, students 
began talking among themselves, 
drawing, moving around their seats, 
and using their smartphones in some 
cases.  
 
10:22; The teacher mentioned having 
to change the plan for the class due to 
technical issues (the computer and 
projector are not working). Instead of 
watching some videos, they continued 
practicing with indirect questions. 
 
smartphones during the class, its flow 
was not interfered by its use. There 
was only one occasion in which the 
teacher approached a student that was 
doing something else with his 
smartphone when he was supposed to 
be looking at a video link and told him 
that was not the assignment he had 
given.    
 
3. Use of ICTs (Computer, projector, 
SNSs, etc.) (Describe how the use of 
ICTs influences the use of 
Smartphones by students during the 
English class) 
 
 At the beginning of the class, the 
teacher tried to make the computer 
work so he could show something 
during the class, but there was a 
problem with the computer or the 
projector, and he couldn’t use these 
tools to make his class. These kinds of 
problems generated several dead-
times during the class. 
 Due to the technical issue, the teacher 
asked the students to search in their 
class e-mail for a video link to watch it 
and prepare a short presentation of the 
information given in the video. Several 
students complained of not having 
internet connection and that they could 
not access the class e-mail.   
 
 
Reflective Note (Are students more 
engaged in the class when ICTs are 
used? Do students use more their 
Smartphones when working with ICTs 
than when they are working without 
them?) 
 
 Technical issues made the teacher 
change the activities for the class, and 
that led him to ask students to use 
their smartphones. While facing this 
problem, there were some dead-times 
during the class, and during that short 
period of time, students used their 
smartphones and were loudly talking.  
 Although the class did not have ICTs 
involved, the teacher managed to 
create a dynamic class, where 
students were engaged most of the 
time. He only resorted to the 
whiteboard, and made students use 
their smartphones for academic 
purposes. 
 If the computer had worked, students 
would not have been asked to use 
their smartphones to look for the video, 
and the class would have had a better 
pace with no dead-times between 
activities, and students would have 
focused on the video rather than 
looking for it on their smartphones.   
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4. Student’s attitude (Describe students’ 
motivation towards the class in terms 
of attention and participation) 
 
 Most students displayed an attentive 
attitude towards the class. They 
participated in the class’ activities, or 
when asked a question, they tried to 
answer every one of them.  
 Many students had a copybook on 
their tables to take notes during the 
class and while doing the different 
activities. 
 Most of the students worked on their 
assigned activities. Some of them 
started doing something different after 
a few minutes of work.     
 One student was not performing the 
assigned activities, but she was not 
being disruptive, she was just quietly 
seated, not being part of the class. The 
teacher approached her, and she told 
him she was not feeling well.   
 Some students were constantly 
talking, laughing, and eating during the 
class.  
 
10:28; Student 4 and 6 ate. Student 4 
kept taking notes while she was 
eating. 
10:44; The teacher invited students to 
correct the sentences. He corrected 
students while they gave their answer, 
and most of the students listened to 
the explanation provided by both their 
classmate and teacher. 
 
 
 
Reflective Note (Do students look 
motivated during the class? Are they 
motivated when they have to work in 
groups or use technology?)  
 
 Students displayed an attentive 
attitude towards the class. They did 
what they were supposed to do; they 
answered questions, performed the 
activities, copied examples and took 
notes on their copybook, and worked 
with their pairs when they were asked 
to do so.  
 There are factors that have to be 
considered while talking about 
motivation: this class was close to 
lunch time, so students may have 
been hungry. This can be shown by 
students eating in the classroom. 
Other students may have been trying 
to focus on the class, but some 
attitudes suggested how hard is for 
them to concentrate, such as moving 
their legs constantly in their desks, 
drawing, playing with their hair, and 
talking among themselves.  
 There were some instances when the 
students payed complete attention to 
the teacher, and it was when he was 
giving information regarding grades 
and a test they would soon have.   
 
5. Use of Smartphones (Describe the use 
of Smartphones by students during the 
class) 
 
 At least three students had their 
smartphones on their desks, and some 
of them took out their smartphone from 
Reflective Note (Do students use their 
smartphones during the class, or do they 
just check it regularly? In which stage of 
the class are students more likely to use 
their Smartphones? Is it frequent? Are 
they always the same students that use 
their Smartphones? Does the use of 
Smartphones interfere with the flow of the 
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their bags to use them. In one 
occasion, a student used her 
smartphone under her copybook.  
 Throughout the class, students used 
their smartphones forty-three times 
altogether (this does not include the 
activity when they had to use their 
smartphones to look for information). 
The teacher checked his smartphone a 
few times during the class while 
students were working.  
 Smartphones were used by students 
frequently, but it was not used by 
every student.  
 
10:28; Student 12 took her 
smartphone. She grabbed it one 
minute later and started using it. 
Student 2 checked her smartphone as 
well. 
10:37; Student 2 had her smartphone 
on the table; she checked it twice while 
working. There was no other 
smartphone on the table.  
10:48; Student 9 used her smartphone 
under her copybook.   
10:52; Student 9 checked her 
smartphone again under her 
copybook, left it on the desk, and 
looked at the floor. 
class (teacher and students)? Do gaps in 
between the class trigger student’s use of 
Smartphones? Does the teacher use the 
smartphone during the class?) 
 
 During class, students used their 
smartphones constantly. It was not 
used by every student in the 
classroom, but the ones that used 
them did it frequently. Some of 
students just checked their 
smartphones, and others used it for 
longer periods of time.  
 There were no specific patterns that 
might trigger the use of smartphone 
during the class by students. Each 
student used it at different stages of 
the class and for different apparent 
reasons.  
 In more than one instance, a student 
showed their smartphone to a 
classmate, distracting that student 
from the class.   
 One of the factors that might have 
caused the increase on the use of 
smartphone by the students in the 
class could have been the fact that the 
computer and the projector weren’t 
working. Therefore, gaps and dead-
times were created, creating instances 
to use the smartphones in the class.  
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Observation No.1 transcription 
Observer’s Name: Florencia San Román Yaksic  
Section Observed: English Language II, Section 201. Grammar Class 
Classroom: C1-207 
Date: 8th of September, 2016 
Time: 8:22 a.m. – 10:02 a.m. 
Length: 1 hour and 40 minutes (100 minutes) 
 
 8:12: Observer met the teacher. They went to look for the keys and went to C1 
building. The classroom was not available, so the class was moved to a different 
room in that occasion (in the same floor of the same building, just another 
classroom).  
 8:22: Teacher and observer arrived to where students were. Teacher greeted 
students, who were seated on the floor waiting for the teacher, and told them they 
would have the class in another classroom. The teacher entered to the class with 
the observer. She sat at the back of the class where her presence would not be 
noticed by students and would not interfere the flow of the class. The students 
followed the teacher and quickly sat in the front rows to prepare for the class.  
 8:33: Teacher wrote down the activities for the class in the whiteboard. The teacher 
greeted the students with a motivated tone and asked them “How are you?”. 
Students replied they were fine on an unmotivated tone. The teacher made a 
comment “you have terrible faces, except for the girls, you all look beautiful”. 
Students laughed at the comment. The teacher mentioned he had a terrible face as 
well, but according to him that was a teacher’s face, and that students would get 
that face as well.  
RN: Teacher creates a nice classroom climate and makes students feel calm and 
relaxed. 
 8:36; He gave a piece of information before the class started. He mentioned that 
some tests were not very good. Students complained, and teacher encouraged 
them to keep trying, and that they would get through it, that they had been in worse 
situations.  
RN: Students seem troubled for having bad results on their quiz.  
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 8:38: Teacher gave students information regarding the attendance. He mentioned 
that some students had low attendance percentage and that those persons would 
receive and e-mail. 
 8:39: A student arrived late, the teacher greeted him quickly and students sit quietly. 
The teacher quickly changed the pace of the class and mentioned that the last 
couple of weeks they had been studying question formation. He tried to engage 
students in a small discussion about the topic. Student 2 cleaned her smartphone in 
her desk, but did not use it. Students 1 and 9 were eating. 
 8:40: The teacher asked examples for subject and object questions. Several 
students rose their hands, and some of them gave their examples. Student 10 
checked her notes, student 8 looked through the window, and student 4 looked at 
her notes.  
 8:42: Teacher and students were still talking about subject and object questions. 
Students were attentive to the class, and when teacher gave students silly 
examples about answering to different things that were asked, they laughed. 
Students 9 and 8 talked (probably about the content), student 10 ate while listening, 
and student 5 played with food, without eating it.  
 8:43: Two students arrived late. One of those students had his smartphone in his 
hand when he entered the classroom. They sat near the semi-circle, and they talked 
among themselves quietly. There was some noise in the class due to desks’ 
movement. The class was still about subject and object question. There were no 
smartphones in the tables. Student 11 looked at teacher, but he was indifferent 
towards the class and did not participate. The rest of the class was attentive and 
they were participating whenever the teacher asked questions. Student 8 braided 
her hair, students 1 and 4 looked at their pencil case. Students were frequently 
asking questions. Students 12 and 13 were talking.  
 8:47: Teacher stopped reviewing the contents.  
 8:48: Teacher said that they were going to play a game. Students were going to 
interview their classmates. They had the possibility to ask awkward questions 
among themselves. A student quickly looked through her notes, looking for 
information. The teacher stopped giving instructions to ask politely three students to 
stop talking (Students 1, 12, 13). The teacher continued giving instructions. Some 
students laughed while others complained. There was a lot of noise while the 
teacher was still speaking. Students looked eager to start the activity.  
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 8:51: Students had three minutes to prepare questions to ask their classmates. 
There was movement of desks as students were forming their groups. Students 
started talking enthusiastically. Student 11 did not move and did not participate. 
When the teacher noticed that several questions were related to sex, he asked 
students to rule those questions out; students complained and laughed. Student 11 
did not look at the teacher when he was speaking, he looked sleepy. When the 
teacher stopped talking, he approached the student and asked what is going on. 
The student did not feel very good, but the teacher insisted on him joining a group. 
Students did not use their smartphones when performing the activity. The teacher 
walked around the classroom, hearing the different questions.  
 8:54: A student arrived late. He joined a group quickly. After a few minutes the 
activity began, some students lost interest on it, and did not participate, but the rest 
of the class still participated enthusiastically. There was a lot of noise, occasional 
laughs, and desk movement. The teacher observed, talked with different students 
and asked questions to students regarding grammar.   
 8:55: The teacher asked students to stop. It took a moment for students to stop 
talking. The class had an open conversation about the questions they’ve just asked 
in their group. They could direct their questions to their classmates. Students 
listened attentively, and sometimes laugh at their classmate’s answers or questions. 
The teacher corrected any mistake while producing the language. Some students 
shared funny stories while answering the question. One question was directed to 
the teacher. He told his story about losing consciousness, and students laughed. 
Student 5 talked when students were presenting their questions.  
 9:00: Two different groups communicated while the class was still presenting and 
answering questions (Students 2 and 3, and students 4 and 5). Students were still 
attentive to their classmate’s answers. Light bothered a student. Student 9 drank 
water.  
 9:05: Students 4 and 5 were talking when their group was asking their question.  
 9:07; Student 9 looked at his bottle and played with the tap. It seemed to be 
distracting, since other students stopped listening to their classmates and stared at 
his classmate playing with the tap. Student 6 took notes of the corrections the 
teacher made to another student.  
 9:09: The conversation has taken several minutes, and students were starting to 
lose focus on the class’ conversation. There were a few dead times, in which 
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students started to talk among themselves, not listening to their classmates 
anymore.  
 9:14: The teacher stopped the previous activity to start a new one. Students joined 
their groups again.  
 9:15: The teacher gave task instructions; students had to make an interview to an 
English teacher. He explained orally the guidelines of the project. He gave students 
fifteen minutes to work.  
 9:16: Students grouped themselves again in groups and started talking. While 
working, the teacher called the roll. Student 9 played with his bottle, again. Students 
talked and wrote simultaneously. 
 9:19: The teacher checked his smartphone – after the observation he mentioned to 
the observer that he generally checks the time. Students did not notice the teacher’s 
use of smartphone. 
 9:20: Student 13 used his smartphone while working.  
 9:21: A student approached the teacher and asked how many questions they had.  
 9:22: As soon as the student returned to his seat, the teacher checked his 
smartphone again. After putting his smartphone away, the teacher erased the 
whiteboard. The students continued working, talking, and taking notes on their 
copybooks. The teacher passed around with his hands in his pockets, not talking to 
students. His use of smartphone went unnoticed by students; they were still 
working.  
 9:23: Students spoke in Spanish (they were talking about something else). Student 
12 played with the pen, looking bored. When walking, the teacher gave some 
recommendations to students regarding the use of tenses. The students did not 
acknowledge the teacher unless they needed him.  
 9:26: After a couple of minutes working, students started using their smartphones, 
but they were still working. Student 1 was playing with his legs. Student 2 used her 
smartphone behind pencil case. The other students were still working, some of them 
taking notes.  
 9:29; Just before the teacher stopped the activity, only one student was checking 
his smartphone. 
 9:30: The teacher stopped the activity. He asked the class what teacher was the 
one they were going to interview and some examples of the questions they were 
going to ask.  
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 9:31: A student used his smartphone and played with her legs. The same girl was 
not paying attention to their classmates when they were talking to the teacher.  
 9:33: The teacher interrupted the students and gave comments for a few minutes. 
He gave some examples, but students were not attentive to what the teacher was 
saying.  
 9:34: Two students used their smartphones (Student 9 and student 2).  
 9:35: Students were talking. Two students looked at something in their 
smartphones. Several students were playing with their legs while the teacher was 
talking.  
 9:37: There were some noises inside the classroom (talking, pencils, moving legs, 
whispers). There were no external noises. Three Students checked their 
smartphones.  
 9: 38: The teacher asked students to look for information on their smartphones to 
look information about indirect questions and examples. 
RN: Students used their smartphones as a tool to learn. They were motivated by the 
idea. Some minutes ago they were lost, and, then, they were engaged in the class 
again.  
 9:40: Students used their smartphones while talking among themselves regarding 
the topic they must research. Student 2 got out the classroom.  
 9:41: There was a lot of noise inside the classroom making it difficult to concentrate. 
Music started to play. Students laughed due to the music, and there were small 
talks as well. The music stopped for a minute, but started to sound again. The 
teacher approached the student and started talking about music with him. Two 
students are doing something else.  
 9:43: Students were still working. Everyone was using their smartphones (There 
was only one tablet).  
RN: After 3 different activities, some students were taking this one as a leisure 
activity, and as they can use their smartphone, they were doing with it something 
different than what should be done.  
 9:47: The teacher stopped the activity and asked students to put their smartphones 
away. He asked the rest of the class what direct questions were. Most of the 
students described them as polite questions. While the class talked, two students 
were talking and eating. After the activity, there were four smartphones on the 
desks. Some students took notes about indirect questions.  
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 9:50: There was external noise (grass-cutter). It interrupted immediately the flow of 
the class. Students laughed at this event, and the class was interrupted 
momentarily.  
RN: While doing the class, the teacher was constantly involving students, making 
them questions, and engaging with them in different types of conversations. It made 
students be aware and alert of what was happening in the class.  
 9:51: Teacher asked students to pay attention to a group. He mentioned the final 
activity of the class, and when students finished, they were allowed to go. Students 
had to restate their questionnaire.  
RN: It was notorious that after about one hour, students were less attentive to the 
class, and wanted the class to end.  
 9:52: Students started working again. Two students put their smartphones away. A 
student used his smartphone and showed something to a classmate. The two 
students started talking instead of working.  
 9:54: A student that was previously checking his smartphone asked for an example 
of what should be done. The grass-cutter started sounding again. Students were 
working and using their smartphones at the same time. Some of them were 
distracted; they were playing with a pencil, making small talk.  
 9:58: The first group was finished and free to go.  
RN: the teacher made it sound like they were forced to be there.  
 9:59: The grass-cutter started sounding again. The noise was too high for students 
to hear the teacher. He needed to wait. He congratulated students for their 
participation and good work. Some students left, some of them started talking with 
the teacher about the questions. The teacher said good bye. A student used his 
smartphone (makes a call before leaving the class).  
 10:02: the class was entirely gone.  
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Observation No.2 Transcription 
Observer’s Name: Florencia San Román Yaksic, Diego Córdova Ratti  
Section Observed: English Language II, section 200. Grammar class 
Classroom: C1-403  
Date: 13th of September, 2016 
Time: 10:12 a.m. – 11:52 a.m.  
Length: 1 hour and 40 minutes (100 minutes) 
 
 10:17: The teacher entered to the classroom. 
 10:18: The first students entered to the classroom. Teacher greeted students and 
wrote the activities for the class on the board,  
 10:19: The teacher started running the computer.  
 10:20: More students arrived to the class talking and laughing.  
 10:21: The teacher asked students to make a semi-circle. Students moved, making 
a loud noise due to chair movement. Some students did not move and stayed still 
sitting on their chairs while eating carelessly. One student took out her smartphone 
and starts using it. Students kept eating and talking while teacher fight with the 
computer.  
 10:22: The teacher greeted students. Students did not answer. The teacher asked if 
they could answer with words, and answered reluctantly and in a tired mood when 
the teacher asked them again. He asked them what the matter is, and he made a 
sarcastic comment about them being like that for having to see his face. He started 
making a sarcastic comment. Some students laughed at the joke, some students 
took their notebook out their notebooks waiting the class to start. The teacher 
mentioned having to change the plan for the class due to technical issues (the 
computer and projector are not working). Instead of watching some videos, they 
continued practicing with indirect questions. A student opened a soft drink. When 
teacher started giving information about a test they would have after spring break, 
students automatically stopped talking. Some students asked about the break and 
the changes in the course plan. The teacher answered doubts. Students 4, 6 and 7 
take notes. The teacher gave grades to students who were absent last class. During 
this process, small conversations began. A student was singing softly, barely 
noticeable.  After giving the test, he recommended students to study for next test.  
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 10:28: The teacher stopped talking about the break, and went back to giving 
information related to a grammar quiz. He explained every section of the test (error 
correction) and recalled information on what they had to do before explaining and 
gave examples of each component. He made a joke when students found a wrong 
sentence “Thank you Lord for giving me this smart group of people who immediately 
know that this is a terrible sentence”. He asked students questions while giving 
some examples, and students answered correctly.  Student 12 took her 
smartphone. She grabbed it one minute later and started using it. Student 2 
checked her smartphone as well. Student 4 and 6 ate. Student 4 kept taking notes 
while she was eating. There was some noise coming from outside the classroom, 
but it did not affect the pace of the class. The teacher continued with the class as if 
nothing had happened. Student 4 left her smartphone on the desk, kept listening to 
the teacher, eating, and taking notes. Student 2 started playing with its legs under 
the table. Some students were listening to the teacher while taking notes and 
answering when being asked, others just kept still on their tables. The teacher 
invited students to explain the mistakes, and asked them if they would prefer to 
have an oral test. Students said “no”, which the teacher responded “Not the time for 
being creative?” He kept explaining the correct way of answering the question.  
 10:33: The teacher gave students some questions to copy on their notebook so they 
could analyze errors and practice for the test. All students wrote down in their 
copybooks. The class was completely quiet while the teacher dictated. Student 4 
moved her legs while writing. A student asked for repetition.  
 10:35: Students had three minutes to discuss the sentences with a partner and to 
analyze errors. Students started to discuss; some of them took notes. Student 2 
looked at her classmate’s notebook and afterwards she cheeked her smartphone.  
 10:37: The teacher erased the board. Student 6 and 7 drank coffee and ate. 
Student 7 got out of the class to throw garbage; she returned within a minute. The 
teacher walked around the class to monitor student’s work. In some occasions, he 
stopped to talk with students, occasionally, he laughed. Students talked and wrote 
at the same time. Student 2 had her smartphone on the table; she checked it twice 
while working. There was no other smartphone on the table.  
 10:38: The teacher checked quickly his smartphone. Then, he walked around the 
room and answered a question made by Student 1. The students kept working on 
their assignment. 
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 10:39: The teacher asked students if they were ready. Students took a minute to 
stop whispering among them before a student gave a correct version of the 
question. The teacher explained the exercises of the test and how they would be 
corrected. Students stopped whispering and they listened carefully. The teacher 
gave students a minute to write the explanations of error analysis. Students started 
whispering while writing.  
 10:44: The teacher invited students to correct the sentences. He corrected students 
while they gave their answer, and most of the students listened to the explanation 
provided by both their classmate and teacher. The teacher explained what students 
needed to answer in the exercise. Student 9, 10 took notes on their copybooks. 
Student 4 was playing with her legs; she looked sleepy. The rest of the class 
continued taking notes.  
 10:46: The teacher gave two more minutes to analyze the remaining sentences.  
 10:48: Students discussed in whispers and kept writing. There was no use of 
smartphones. Student 5 went through her notes, and called the teacher to ask a 
question. Student 12 played with her hair. The rest of the students worked quietly 
(barely talking in whispers). Student 2 looked at her classmate’s notebook. Student 
9 used her smartphone under her copybook.   
 10:52: The class continued checking the other sentences. The students listened 
quietly and took notes. Student 9 checked her smartphone again under her 
copybook, left it on the table, and looked at the floor.  
 10:53: The teacher asked students about indirect questions. Some students answer 
that indirect questions sounded politer. Student 4 moved her legs. Some students 
were taking note, while others were no longer listening when the teacher was 
explaining the different kinds of interrogative questions. Student 9 looked at her 
notes. Student 8 played with a pen. Student 5 moved her legs under the table. A 
student made a question about an alternative answer.  
 10:54: Student 12 answered a question for the first time in the class. There was no 
more silence in the class; it had been replaced for whispers. The teacher asked 
students to give their analysis, and after three students said they did not have it, he 
gave them a minute to do it.  
 10:55: The teacher quickly checked his phone and walked around the class, 
monitoring students work.  He approached Student 4 and asked her if she was ok. 
He told her to go to the bathroom. Soon after, he asked students for their analysis.  
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 10:57: Students wrote, whispered, and some of them listened to their classmates. 
Students 7 and 8 talked to each other and played with pens.   
 10:58: Students 6 and 8 drank coke. Students 7 and 8 laughed. Teacher told 
students that it was time to finish the last question. Student 4 came back from the 
bathroom and the teacher asked her if she was feeling better. There was not 
external noise. Student 12 combed her hair. The teacher wrote information on the 
board while students finished their work. Students discussed and wrote. Student 2 
used her smartphone.  
 11:01: Students asked the teacher if their answer was correct. Student 5 moved to 
ask Student 2 a question. The teacher mentioned that that quiz was their chance of 
redemption. Students wrote the information on the board related to the test and 
talked in whispers.  
 11:02: The teacher checked his smartphone and stopped the activity. Student 12 
combed her hair again. Student 2 used her smartphone and put it in her pocket. 
Student 1 crossed his arms. The teacher asked the student the reason why the 
question was incorrect.    
 11:04: Student shook her legs. Student 2 gave a good answer; this was noticed by 
the teacher and he praised her. The student smiled and shook her legs, and then 
she used her smartphone when the teacher was not looking at her.  
 11:06: The teacher explained again new item of the test. Students 7 and 8 
communicated with signs. Students 1 and 2 exchanged notes. Student 8 dropped 
the smartphone and picked it up. Student 9 and 10 took notes.  
 11:08: Student 2 crossed her arms. Student 5 shook legs. Student 6 was looking at 
the wall.  
 11:11: Student 7 and 8 talked and continued writing. The teacher asked the class if 
everything was clear for the test.  
 11:12: The teacher invited students to practice for the test; he dictated some 
questions, and students wrote. After a while, Students 7 and 8 talked for a second 
and continued writing. There were small comments about the questions. There was 
a soft laugh because the question did not make any sense.  
 11:13: Teacher walked back and forward and returned to the board to write 
something.  
 11:15: Student 2 took a paper of her notebook. There were humorous comments. 
The teacher told the class that they could work individually or in groups.  
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 11:16: There were small whispers. Student 10 checked his notes. The teacher 
asked the students their class e-mail. Students said jokingly “please do not give me 
a strike!”.  
 11:17: Students 7 and 8 talked and laughed. Student 9 and 10 worked together. 
Student 12 dropped her stuff while combing her hair. Student 4 looked at her 
notebook but she did not work. The teacher walked around the room monitoring 
student’s work. Students 7 and 8 talked while working, and laughed loudly.  
 11:19: The teacher asked Student 12 if she was ok. Then, he sat with the student 
and talked with her. Student were talking loudly and laughing.  
 11:20: Students gave their answers. Student 10 played with pens. Students 10 and 
9 talked while the teacher was giving an explanation. The teacher congratulated 
Student 4 for her brilliant answer. The teacher addressed different students for 
analyzing the questions. Student 2 moved her legs.  
 11:22: Student 4 checked her smartphone and then put it away and looked at the 
floor. Student 6 also checked her smartphone.  
 11:24: Student 4 moved her legs. Students listened to their classmate’s explanation. 
Student 6 had her smartphone on the table. Some student paid attention, some 
other did not pay attention, and some other students wrote and drew on their 
copybook.  
 11:26: Student 7 checked her smartphone and answered the question made by the 
teacher to then played with her hands. Student 12 looked at her classmates’ notes, 
then, she used her smartphone and left it on the table. Students gave answer 
collectively. Student 3 communicated with student 12 through signs.  
  11:29: Student 4 wrote something on her hand. The teacher started talking about 
tag questions and gave some examples. Students 6 and 7 talked while the teacher 
was talking. Most of the students wrote the examples given by the teacher on their 
notebooks.  
 11:32: Students gave examples of tag questions. Students 11 and 12 wrote on each 
other’s notebooks. The phonological aspects of the questions were reviewed. The 
teacher put some humor into the class by employing a funny accent. The different 
intentions of the tone employed while making the questions are mentioned.  
 11:34: The teacher mentions that the speakers were not working, and due to that 
the class was changed. The teacher asked students to work in groups of four and 
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then he would give the instructions. There was a soft external noise. Student 2 
checked her smartphone.  
 11:36: The teacher asked students to check mail with their smartphones to watch a 
video and work on a specific part of that video. Students 1, 2, 10, 11, and 12 used 
their smartphones before the teacher gave the instructions of the activity.  
 11:38: The teacher gave a specific part of the video to each group to work on it. 
They had to prepare a short presentation on it. This activity would give them extra 
point for the test.  
 11:40: Finishing the activity meant an exit ticket for students to leave the class. 
Students moved into their groups and start using their smartphones. Students talked 
and laughed occasionally.  
 11:41: The teacher engaged the students on a conversation about some pictures 
and class e-mail. There were constant jokes made by the teacher. Students 7 and 8 
talked and laughed while looking the link.  
 11:42: The class was working, making little noise. The teacher walked around the 
class saying nothing. Students 7 and 8 talked when they were supposed to be 
working (They were still laughing).  
 11:45: The teacher moved backward and forward. He approached Student 1 and 
told him jokingly that that wasn’t the link you were supposed to be watching and left 
him without other comment. He mentioned to the rest of the class they had five 
minutes left. The students started organizing and dividing the work.  
 11:47: Students were working and talking.  
 11:48: The teacher told students if they were already organized they might go. One 
group left. The teacher said goodbye and wished them a nice day.  
 11:50: Students started to get ready to leave. Students asked for the interviewer’s 
presence, and the teacher answered that they were doing an observation for their 
thesis. Students left the classroom.  
 11:52: The entire class has gone.  
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Instrument 2 
Questionnaire 
Name: 
Age: 
Have you failed Language II? YES ______ NO______  
 
Instructions: Read the following statements and choose the most appropriate option 
according to your opinion. Please, base your answers according to your performance in 
the English class.  
*WM means WhatsApp Messenger 
 
 
1 2 3 4
Strongly 
Disagree
Disagree Agree
Strongly 
Agree
1. I use WM more than other Apps during the English class.
2.
I use WM to attend responsibilities that are not related to the English 
class.
3. I use WM during the English class just in emergencies.
4. I do not feel guilty for using WM in the English class.
5.
I use WM in the English class because I already know the content that is 
being taught.
6.
I use WM in the English class when I do not understand the instructions 
given by the teacher and lose track of the class.
7.
I use WM in the English class only when I finish the task given by the 
teacher and have nothing else to do.
8. I use WM in the English class because I get bored.
9. I use WM in the English class to pass the time.
10.
I use WM in the English class because chatting is more important than 
the class itself.
11. I stop using WM in English class when I am working on an activity.
12.
I stop using WM in English class when the teacher is giving graded 
oriented information.
13.
I am able to effectively use my Smartphone and be attentive to the 
English class at the same time.
14.
I use WM in the English class because I need to be connected all the 
time.
15. I use WM in the English class to talk with my classmates.
16. I use WM in the English class to talk with my girlfriend/boyfriend.
17. I use WM in the English class to talk with my friends.
18. I use WM in the English class to talk with my family.
19. I use WM in the English class to talk with people from other countries.
20.
I use WM in the English class because I am in several WM groups and I 
am constantly receiving messages.
21. I use WM in the English class to gossip.
N.
Statement
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Instrument 3 
Focus group 
Objective: To explore students’ perceptions regarding the possible effects that the use 
of WM might have on their engagement in English class and how aware students are of 
these effects. 
Instructions: Make the questions to the interviewees. Make them feel relaxed and calm. 
Remember, keep the objective in mind and take into consideration the fact that you can 
always add more questions that are not written in the list.  
Guide 1: Interviewer greets the interviewees and thanks the participants for being part 
of the focus group. The interviewer offers treats to the participants to make them feel 
comfortable and relaxed while making small conversation about random topics to break 
the ice.  
Guide 2: The interviewer asks participants to take a seat and explains the objective of 
the focus group. Then, he/she asks participants to sign the consent form and to 
introduce themselves. The interviewer will give a post it to the interviewees to have their 
name visible during the interview (The names will not be revealed while analyzing).  
Guide 3: The interviewer starts asking questions after the consent forms are handed. 
The interviewer explains that the interview in only based on the Language class.  
Q1: What motivates you to use WM during the English class?  
Q2: Are there any specific reasons for using it?  What motivates you to use it?   
Q3: Why do you think this App. is so appealing to students? 
Q4: In what stage of the class are you most likely to use it?  
Guide 4: The interviewer gives a definition of engagement. “Student engagement is 
more than not skipping class, or to pay attention to a lesson; it requires dedication, and 
feeling of sense. Acting without feeling engaged is just involvement, without being really 
committed.” 
Q5: In your opinion, how engaged are you during the English class?  
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Q6: What factors can affect your engagement during the English class in the lesson?  
Q7: Do you think that the use of smartphones during the English class can affect your 
engagement? How? 
Q8: During the English class, are you able to use your Smartphone and pay attention to 
the class at the same time? Give an example.  
Q8: Are you aware of how often do you use WM in the English class? 
Q9: How do you feel when using WM during the English class? Why?  
Q10: How do you think you can affect others when using WM in the English class?   
Q11: How many times did you use your Smartphone during this interview? 
 
 
  
APPENDIX 
183 
 
Focus Group Transcription 
Interviewers: 
Lucas De la Torre 
Florencia San Román 
Alejandro Vera 
Florencia: Now, we’ll be conducting this interview. I’m Florencia, and he is Alejandro. 
We’re going to talk about WM. Our study is called Social Media in the English 
classroom: a study on the use of WM by ETTP students of UNAB Casona. We selected 
you because of the scores you obtained in the questionnaire. You had interesting 
answers, so we wanted you to be part of our study, and we thank you very much for 
your participation. This is not mandatory. If you want to leave at a certain point, you 
can. You will need to sign some consent forms, like the ones you signed during the 
questionnaires two weeks ago. This discussion will be recorded but be aware that none 
of your names, none of the things you say will be revealed. All you say here will be 
confidential, private; your names will be changed, so your identity will be also 
anonymous. We want you to be as open and participative as you can. If you don’t know 
a word in English, you can say it in Spanish, don’t worry about making mistakes, please 
feel very comfortable and relaxed. Here are the consent forms. Are there any questions 
before I give you these forms?  
Participants: No. (Interviewer hands in the consent form and interviewees sign them).  
Florencia: Now that you have signed the consent forms, we can explain what we want 
you to discuss here, and what we want to obtain from your answers. If you don’t 
understand me, or there is a word you don’t understand, please tell us. The objective of 
this discussion is to explore your perceptions regarding the use of WM and the effect 
you can have when using this tool in the English class. We are specifically focusing on 
the English class, the language class, so we are talking about the class you have with 
Mr. Comte, Miss Neha, Mister Leo, and Miss Silvina. We are mainly focusing on the 
class you have with them. If you have another experience in other classes, you can 
obviously share, that would be valuable as well.  
Here goes the first question: Why did you decide to enroll in this program?  
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Student 4: Is for all of us?  
Florencia: Yes.  
Student 3: I decided because it is a good program and also I have skills in English 
language. That is probably the main reason. Because my English skills.  
Student 2: I like English and I think I have good skills. But, to be honest, this wasn’t my 
first option. My PSU scores weren’t enough for the other programs, so I decided to 
come here. The University has a re-postulation process.  
Alejandro: What was your first option? 
Student 2: Psychology. But now I think I like more English. It is more related to what I 
want to do in the future. I would like to travel and work in another country.  
Florencia: Student 5 or 4?  
Student 4: I wanted to study translation. But a teacher told me that studying English 
was better than translation because you learn grammatical rules and everything.  
Student 5: In my case, first because I like English, because I want to live in the States, 
so that’s the reason.  
Student 6: Actually, I was studying something else. I was studying journalism. Because 
I thought I wanted to tell people about politicians, but then I realized that it wasn’t so 
much that I wanted to teach them how to discover the truth. And well, I’ve always liked 
English. It was my best subject at school.  
Florencia: One of you.  
Student 7: I studied English Pedagogy at Universidad Central, but I didn’t like it. The 
program was too bad, so I left the program and then I started here at UNAB. I actually 
like it. There are good teachers, and that’s it.  
Florencia: Do you like it better here? 
Student 7: yes, it’s so much better.  
Florencia: And are there any other factors or motivations such as watching series, 
music, TV, traveling abroad, cultures? What about that?  
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Student 8: When I was a child, I learned English mostly by playing video games, I play 
a lot. So mostly, I think that video games and music. Those are the things that made me 
like English.  
Florencia: Great. Someone else?  
Student 1: My first option was journalism. I really wanted to be a journalist. But as 
Student 6, the PSU didn’t work, I got a low score. Then, I realized that I was  good at 
teaching English to my friends, and I really liked it. I had a great experience with them, 
and, I don’t know, it was a great combination. I always liked watching movies in English 
and listening music in English. So, that’s it.  
Florencia: Movies are great to learn English.  
Student 3: My first choice was music. I wanted to study in a Music Program. But I 
decided English because it has better job opportunities.  
Florencia: You can also use music to teach the language.  
Student 3: That’s what I was thinking about. To make courses about piano, violin, or 
other instruments to teach.  
Florencia: There is also a Music program here. Maybe you can enroll after you finish 
with English.  
Student 3: I want to do that.  
Florencia: So, now we are going to focus more on WM. We know you answered this on 
the questionnaires before, but we want you to say it. What motivates you to use WM 
during the English class?  
Alejandro: Remember that we are referring to the Language class.  
Student 3: Sometimes, I get distracted and bored, so I start using WM, or maybe I want 
to know the classroom of a class and I ask my classmates. I use it for that and to talk 
with my friends during the class sometimes.  
Student 8: I use it mostly to talk with my family. With my mum and my dad. But when I 
get bored I start talking with friends.  
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Florencia: When you get bored?  
Student 8: Yeah. (Laughs)  
Student 7: I use WM almost all day, so… (laughs). I just start sending messages to my 
friends.  
Florencia: Student 4?  
Student 4: I feel that the main reason is that I get bored sometimes, and I like to share 
memes with my family.  
Florencia: Student 2? 
Student 2: I think I don’t use WM, but when I get bored, and I don’t understand 
something, I get distracted with my cellphone.  
Florencia: And are there any specific reasons for you to use it? Do you use it when you 
have an emergency, just because you are bored, or because you have something 
important with your friends?  
Student 3: I use it to talk with my friends when we want to have a meeting. I don’t 
speak with my friends very often, so I use WM a lot.  
Florencia: Student 6?  
Student 6: I think I use it more at work than class. At work I have to pay attention to 
people that are trying to buy toys or clothes. I can really call my boss to tell them that, 
so I use WM. But I also use it in class. When I don’t get something the class gets really 
tedious. So if I don’t understand I use WM but I don’t use it, I just check it.  
Florencia: Student 5? 
Student 5: I use it when I’m bored. I use it to talk with my boyfriend, my friends, 
Student 7, saying things related to the class. Don’t make fun of me (laugh).  
Alejandro: So, you get bored during classes.  
Interviewees: Yes.  
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Alejandro: Do you start the conversation, or do you wait until someone sends you a 
message?  
Student 3: I wait until I get a message, but I keep the conversation.  
Alejandro: What about you? 
Student 8: I just check if I have messages, and answer if I have one.  
Florencia: And do you generally use it, or just check it? Because it’s different (She 
mimics both actions). What do you do? Do you just check it out of curiosity, out of 
need?  
Interviewees: Both. (laughs)  
Student 6: I check if there are any messages and I forget to reply. People get mad 
because I forget to answer.  
Florencia: At the beginning of the year, we conducted a pre-survey, and we asked you 
about what application you used the most, and the answer was unanimously WM. So 
why do you think this application is so appealing to you? Why not Facebook, or Tumblr, 
or any other App.?  
Student 3: I think it is because it’s easy to use, and it is more accessible, and you can 
have an immediate answer. It’s bigger than FB.  
Florencia: Student 6? 
Student 6: I think it is easier to use than FB, Tumblr, or Flickr. But I think it is because 
all the other social media forms just share pictures, videos, but WM is only to 
communicate with your classmates, family. Sometimes I correct my classmates’ blobs. 
It’s easier to do than by WM than FB.  
Florencia: And you Student 8?  
Student 8: As they said, it’s easier and I think it’s faster than FB, or Tumblr, or 
whatever. And, for example, whenever I share a meme, everyone sees it, so it has 
more audience than FB or Tumblr.  
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Florencia: I forgot to ask, you talked about talking among yourselves in the class, do 
you have a class group?  
Interviewees: Yes.  
Florencia: Do you use it while you are in class?  
Interviewees: Yes (laughs).  
Student 2: I don’t speak but they do it a lot.  
Student 1: I use it to change the picture of the group. I always do it.  
Student 4: Yes, you do it.  
Florencia: I imagine you only use it to talk about the content you are learning [everyone 
agrees sarcastically].   
Student 3: I use for both exchanging information, the schedules, the tests. 
Florencia: It’s very useful but sometimes it gets very messy. You are for example 20 
persons in a group, and there are texts all the time, and you get 90 or 100 messages.  
Student 4: Sometimes more.  
Student 6: I’m really a slow texting,  
Florencia: something it is really interesting to do that hmm… do you think you can talk 
about simple things in WhatsApp or do you talk private or deeper things when using this 
App? 
Student 7: I think both... for me…  
Student 8: it depends on the person you are talking to. 
Student 3: I prefer to talk private topics or... something… in person. 
Florencia: to have a face to face conversation. What about you? Do you prefer 
communicating by WM or via face to face? 
Student 5: Well, when I have the opportunity to be on face obviously I do it, but almost 
all the time I do it by WM. 
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Florencia: And you, Student 1? 
Student 1: For me, depends on the situation because for example if my best friend is 
sad, I call her with skype to see her and all of that, because I don’t like to use WM to 
say like you will be ok and send an emoji. It’s like… I don’t like it. I prefer to call her or 
do skype…or face time... 
Florencia: it’s more personalized right? Now, going back to the class. In what stage of 
the class are you most likely to use this App.? When the teacher is speaking? When the 
teacher is not looking? Err or when you are doing an activity… 
Student 3: in the middle of the class when we are doing activities I start using more my 
phone in general not to WhatsApp, in general. 
Student 8: To do it at the beginning of the class 
Florencia: When the teacher is talking? 
Student 8: No, when the teacher arrives and while he’s preparing all the things… 
Florencia: O.K., Student 7? 
Student 7: I don’t know, my usage in WhatsApp is… if the teacher is talking or if we are 
doing an activity I will answer the messages. 
Florencia: it doesn’t matter  
Student 7: yeah because it’s just one message… it’s not like the whole class like this 
[mimics like she is using her smartphone] it’s just one or two messages. 
Florencia: Student 6? 
Student 6: Well, it’s really embarrassing, but I have this problem that I fall asleep often 
in class, because I have insomnia… and I can’t… I don’t sleep really well at night and I 
get up really early at 5:30 to catch the bus here so… at 9:30 maybe I’m trying to stay 
awake but the teacher keeps talking and I’ve lost you know the point of the class, yeah 
especially with Silvina because phonetics is really hard for me and I… I’m trying to stay 
awake so I send memes to the group of the class so that’s really embarrassing to admit. 
Florencia: And you, Student 5? 
APPENDIX 
190 
 
Student 5: Well, I use it when the message is on the phone so it’s like OK I have a 
message and I’m going to answer it…  
Florencia: It doesn’t matter the stage. 
Student 5: Yeah 
Student 4: first of all, when the teacher is not looking… [laughs] I take out my phone 
and answer everything… 
 
Florencia: Student 2? 
Student 2: In activities or almost at the end of the class. 
Florencia: And do you feel like Student 4? Do you think you are most likely to use this 
App. when the teacher is not looking at you when he’s writing something on the board 
or while he is fixing the computer? When there is some dead-time in the class… when 
you are not doing something… what about those scenarios? 
Student 4: I think that in every scenario I use WM. Every chance that I have I take the 
phone but it’s not the whole class just on those dead-times. 
Student 8: I use it mostly to check but not for everything… like: “Oh! I have two 
messages. Ok” 
Florencia: Do you feel the need of doing it? 
Student 8: Yeah, it’s like I have to. 
Florencia: Do you do it often? 
Student 8: Checking?  
Florencia: Yes. 
Student 8: So, so. 
Alejandro: And what happens for example when the teacher gives you the opportunity 
to use your cellphone for academic purposes… for looking for the meaning of words or 
to… looking for a link… do you use it for replying messages? 
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Student 3: I have Mr Comte’s WM and sometimes I ask him things about the classes 
so I think I use for that. 
Student 6: Sometimes, well actually, I think it’s weird that when you have the 
opportunity to use the cellphone in class you don’t really check, at least me, memes, 
WM, Facebook, Tumblr. You actually check the task you know that the teacher gave 
you… and then if you found it before everyone else, I usually send it to a classmate or 
the class group sometimes. 
Florencia: Student 4? 
Student 4: Yeah I think that I … when the teacher told me that I had to search 
something just focus on the task that in WM 
Alejandro: And how many of you as Student 3 does communicate with your teachers 
through WM? 
Student 3: I actually have mister Comte´s WM because I’m in PAC (Performing Art 
Club) … so we sometimes we talk about the PAC by WM. 
Florencia: ‘cause it’s easier, faster… so you all agree that you stay on task if they allow 
you to use the cellphone you don’t start looking WM on purpose or Facebook or you 
use that occasion to do something else. Yes? 
Everyone: yes 
Florencia: Explanation of engagement… 
How engaged do you feel you are in the English class? 
Student 1: I think depends on the class because for me phonetics it’s the most difficult 
subject so when we have Silvina’s class I get more distracted and bored because I 
don’t get the subject…. But on the other hand, when we have writing, reading, and 
other… that classes, I get engaged with the topic and the subject and I discuss, so I 
think depends on the class that I’m doing. 
Florencia: So, do you feel if you understand what you are doing or what you are 
listening or learning to you will be more engaged in the class than if you don’t 
understand it? 
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Student 1: Yes, and also the attitude of the teacher. 
Florencia: and what about liking the subject or not? Because maybe you don’t like 
phonetics or writing, what about that? Does it affect? 
Student 1: Yes, I think it affects too because I don’t like phonetics… and I like to write 
and read so that’s why I’m more engaged to these classes. 
Student 2: I try to be engaged in every class but like Student 1 said when you don’t 
understand something, you tend to get bored or not paying attention and also when I 
like a topic I get more interested for example in listening, or reading, or writing too… 
because when I don’t like a topic I don’t want to do the homework or pay attention to the 
class. 
Florencia: and what about when you don’t understand the subject as Student 1 said? 
Student 2: I try to pay attention but if I still don’t get… I don’t pay attention. 
Student 3: I feel more engaged to Mr. Comte’s class, grammar, because it’s hard for 
me it’s the most difficult class that I have, for me... that is a motivation to not get 
distracted because I want to learn what is hard for me, I want to know… sometimes I 
get distracted but not like in the other classes. 
Florencia: Student 4? 
Student 4: I feel more engaged with speaking class, because I like this of being 
debating and like practicing the English, so I think that’s the class… most engaged. 
Florencia: And what class is difficult for you? 
Student 4: Grammar. 
Florencia: Are you interested in that, do you feel engaged? 
Student 4: Yeah I feel that I’m engaged but not the way I should be. 
Student 5: Well, as Student 1 said phonetics it’s really hard for me, but… I have some 
problems with Miss Silvina, I don’t know I don’t like her too much, so in the class I don’t 
used to pay too much attention, but when she gives activities I really made them in my 
home, so I’m engaged with that, and the presentations and all that kind of things 
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because I feel like a pressure… I have to do it… The, most difficult to me is grammar… 
I don’t know. 
Florencia: Do you feel you are more engaged in grammar classes? 
Student 5: No, not the way I…  
Florencia: So, some factors are the difficulty of the class and you liking or not the 
teacher, Ok. 
Student 6: well it happened… it’s the same for me, phonetics is really really really hard 
for me, but… I like Miss silvina, she’s nice, but the thing is that I know that I don’t like 
the class because I’m bad at it, I know that’s why I don’t like the class, because I as 
well for example in grammar I have… it’s really difficult for me to work with the tree 
diagrams and I… for the life of me, for the life of me, I can’t work with tree diagrams, I 
don’t know why but for grammar I try I make an effort to be better, and for phonetics I 
practice at home but not …. I don’t make a huge effort to do so. 
Student 7: I think that for me it depends on the content that they are going to teach 
because if I really like something, I get engaged in the class and I try to do all the 
activities, but if I don’t like the topic I don’t pay attention and I try to pay attention at the 
beginning but then I say like I can’t understand and I stop paying attention, it’s like 
impossible. 
Student 8: for me I think it is also the content, for example in grammar we are not doing 
too much tree diagrams now so I feel great, and now we are doing like questions… so 
lately I feel more engaged in grammar, but because of the content. 
Alejandro: Student 4, you say you feel that you are engaged, but not the way you 
should, can you explain more? 
Student 4:  I know that I should feel more comfortable and more relate to the class, but 
I just think that … it’s difficult for me and I just don’t like. so I don’t pay attention I get 
distracted easily so that what I said that I should be more engaged in that way to think 
that I can... that would be easy if a study but it’s just… 
Florencia: What about other scenarios, for example what about if you are sleepy in the 
morning? 
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Student 8: In phonetics I get distracted a lot, because we have It in the morning, and 
I’m sleepy so it’s hard to pay attention. 
Student 3: When I’m hungry or thirsty I get distracted more than when I’m bored, 
because I thinking the entire time the entire class… Because sometimes there’s a point 
that I don’t get bored, but when I’m hungry I’m thinking the entire class so. 
Student 2: When I’m sleepy I try to get distracted, to not fall asleep, and when I’m 
hungry, I get distracted and I get hungry a lot so… when I’m sick too, for example when 
I have a headache or a stomachache that distract me a lot. 
Florencia: So, basically external factors…. 
Student 4: I think that in my case, grammar is more difficult because I woke up like four 
AM whenever I have grammar class, so I am most sleepy. 
Student 6: I think being tired is… it’s the same thing because I’m hungry all the time so 
I can deal with hunger…but I can’t deal with being sleepy because I can’t deal stay 
focused, I can in Marassi’s class because I always fall asleep in Marassi’s class…but if 
he asks me something I can answer him, but if Miss silvina asks me something and I’m 
sleeping then I don’t even know in what language I should be thinking… 
Florencia: Let’s put another scenario… 
Student 6: In my case no 
Student 3: No, I can except if it’s a test, but when the teacher is explaining something 
and I heard something... a noise I don’t get distracted, just if it’s a test, I get distracted 
in tests. 
Student 8: Actually, I try to stay focused, once in the week of September 18th we were 
taking a test with Mr. Comte and cueca started to play…and we were like… and even 
Mr. Comte did something. 
Florencia: So, another question, do you think that the use of smartphones affects your 
engagement towards the English class? [Everyone says yes] How? [everyone laughs] 
Let’s go one by one. Let’s start here with Student 8. 
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Student 8: Is this in general? Well, yes. When we… well, the teacher explains 
something and I’m just looking at Facebook, watching memes, I don’t know, I just want 
to pay attention to the class, but I can’t. 
Student 7: It’s a real distraction because you can, I don’t know, answer a message and 
then you see a notification from Instagram, then you start… [mimics as if she was 
scrolling down on her smartphone] 
Student 5: Scrolling down? 
Student 7: yes, scrolling, thank you Student 5, and you lost your focus that is the class, 
so it’s a real distraction. 
Florencia: Student 6? 
Student 6: Yeah. I think that even if I didn’t have my cellphone in class, I would get 
distracted anyway because I need to play with something. If I didn’t have it, I would 
reach into my pocket for my cellphone, but I wouldn’t have it and I would be like this 
[playing with her smartphone] the entire class. 
Florencia: it’s something unconscious… 
Student 6: Yeah, just to take and to do, you know, unlock it, what’s the time over and 
over again and play with the cellphone. 
 
Florencia: Student 5? 
Student 5: Well, yes. It is a distraction because when I have the cellphone in the… 
the… I would just check it if a have a message and if I’m too bored I look Instagram or 
Facebook, so it is… is a problem because it distracts too much. 
Florencia: Student 4? 
Student 4: In my opinion I think that smartphones… the purpose of smartphones is to 
make our life easier, but it’s easy to get distracted with them – with Apps for example 
because you want to check pictures you go to Instagram, videos to YouTube, 
messages to Instagram. I mean to WhatsApp [Everyone laughs], so, so I think it’s a 
problem… [Stops talking and makes some gestures with his hands] 
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Florencia: Student 3? 
Student 3: I think it’s a very important fact when we get distract because get distract 
very easily with my smartphone because I’m always checking WhatsApp or Instagram 
and… it’s like an obsession. I’m also have an obsession with memes. I like to watch 
many memes or send them in my phone. I am on the entire class like doing this [mimics 
like she is using her smartphone] and the teacher is always say… says to me: “Student 
3, please the phone, your phone please” and I’m like: “OK”.  
Florencia: Student 2? 
Student 2: I… think is a distraction because you pay more attention to Apps, 
Facebook, Instagram, WhatsApp and not… not get all the content when the teacher is 
explaining. You know that’s really bad because you are lost and you get even more 
bored. 
Florencia: Student 1? 
Student 1: Yes, I think is a huge distraction and I try to be empa… Empathetic  with the 
teachers because they get mad when you use the phone. For example, we have this 
teacher Leo that always get mad with the phone so I try not to use it in class, but, yeah, 
if I saw a message or I don’t know something interesting in the Internet I get lost with 
the class and I… because I’m not… 
Florencia: So… Oh, sorry 
Student 1: No, think… [laughs] [everyone laughs] 
Florencia: Most of you have mentioned memes, so if you are watching memes in your 
smartphones while in class, do you start laughing when you are watching it? [everyone 
laughs and says yes] out of nowhere? Yes? [everyone laughs and says yes again] 
OK… and do your teachers get mad when you use your Apps…  
Student 3: Sometimes. 
Student 4: Mr. Comte sometimes laughs. [everyone agrees] 
Student 3: We even show him the memes. Only with Mr. Comte. 
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Alejandro: I want to ask you a question. You were talking about the cellphone as a 
distracter, but, does the cellphone distract you from the class or when you get 
distracted you take a look at your cellphone? [everyone looks surprised] 
Student 3: I think that… When I get distracted is because of my phone and when I am 
trying to pay attention I feel lost and I say: “ahhhh, I’m going to watch my phone [mimics 
like she is using her phone scrolling down]. I think I get distracted first with my 
cellphone.  
Student 8: We always find a distractor. If it’s not the cellphone is the computer or we 
start drawing. 
Student 3: Yes, drawing [mimics like she is drawing] 
Student 4: I think it’s always the cellphone because it has lights and sounds, for me is 
very distractive. 
[everyone agrees with what Student 4 just said] 
Florencia: So, in your opinion, do you think you are able to use WhatsApp Messenger 
and pay attention to the class at the same time? 
[Everyone says no] 
Florencia: No? So, for example, if you are texting and Mr. Comte asks you something, 
would you be able to answer? 
Student 6: “Go to the board” I die. 
Student 4: Yeah!  
Student 8: Tree diagrams! 
Student 6: When I’m not paying attention, with like watching memes, he says: 
“Student! Come up to the board!” And I was really lost and when I looked up to the 
board they had almost the entire tree diagram almost finished and I had just written the 
sentence “when did this happen” no idea. He wanted me to write something and I spent 
like 10 minutes in the board. And he got, I think he got a little frustrated, because he 
said “it’s right there, it’s right there what you have to write”, but I didn’t know because I 
wasn’t paying attention 
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Student 3: That always happen to me is I always watching my phone and someone 
says: “Student, please put that away” or “Student, what do I said” 
Student 6: Miss Silvina. 
Student 3: [everyone: “what did I say”] “Can you explain to the class what did I say” 
Florencia: Every teacher does that on purpose. 
Alejandro: For example, you were talking about drawings, but if you are drawing in the 
class and the teacher asks you a question, are you able to answer the question? 
Student 8: It depends on the class I’m in. 
Alejandro: but, is it different when you are using your cellphone than when you’re 
drawing? 
Alejandro: The teacher is explaining something and you are drawing, and then the 
teacher asks you something, are you able to answer? 
Student 8: Most of the time, nah. 
Alejandro: So, it’s the same 
Student 8: Yeah, the same. 
Student 7: Do you think a distraction is a distraction no matter is your cellphone or your 
drawing or… you just… I don’t know… paying attention to the class 
Florencia: [awkward silence] do you have anything to share? No? So, do you 
understand the meaning of awareness? [everyone says doubtfully yes] no? ok, how 
aware are you about your own use of the Smartphone in the English class? 
Student 8: I know that I use like almost all the time, but I think it is not much of a 
distraction because I also pay attention. Sometimes I use it when it’s not that bad as a 
distraction 
Florencia: You know you use it… 
Student 8: Yes… 
Florencia: You are conscious about this fact… Student 7? 
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Student 7: I know that I use it a lot because I actually in a test or class I have my 
cellphone here [puts it on the table] and if someone send me a message then the 
screen… in the screen appear the messages, so I use it a lot. 
Student 6: I know I use it way too much and I shouldn’t use it that much, is in my bag 
and even I put it in my backpack because I don’t want to get distracted because I don’t 
know… If there’s a test or something important in class, but then I get distracted with 
my pens or my hair and when I reach in my backpack to check the time and I leave it on 
the table. So, it’s… too much. 
Florencia: Do you get nervous if you don’t have your cellphone? 
Student 6: If I… Yeah, actually yes. If I am really honest, yes. One time I lost it and I 
couldn’t remember, it was at work anyway, I was folding, you know, shirts and I left my 
cellphone in the middle of two shirts, but I didn’t remember it was there and I went to 
the back of the store to look for it, I went to the cashiers to ask and it wasn’t here and I 
was anxious and I was about to call the police, but then I remembered I was folding 
shirts and it was there so yeah. 
Florencia: What about you Student 5? How aware are you about your own use of 
Smartphones? 
Student 5: I am conscious I use it a lot and I check it every time, so I know that… when 
I use my cellphone… 
Florencia: Student 4? 
Student 4: I think that, I am very aware of my usage of the cellphone but is difficult for 
me to leave the cellphone and do anything. If I don’t have my cellphone is just difficult. 
Florencia: Student 3?  
Student 3: I’m very aware because I have to admit it, I have an obsession with my 
phone and also I get nervous when I don’t use it, when I’m not constantly checking, I 
get very anxious. 
Florencia: Student 2? 
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Student 2: Hmmm… I use it the cellphone, but I don’t use it a lot. I… when I have 
classes I tend to disconnect the internet, or have it on my pocket or my backpack. So, I 
don’t use it that much on classes. Sometimes, just to check the hour. 
Florencia: Aha, just to check. 
Student 2: When I get bored, I do connect the internet on the phone to check WM or 
Facebook, but not all the classes or the whole class 
Florencia: Aha, Student 1? 
Student 1: Yeah… I have the same situation as Student 2 because I’m always with my 
cellphone on my backpack because I never, like, have internet before, so now that I 
have it is, like, Ok, but not, like, common for me to look the cellphone everyday every 
minute [mimics like using her cellphone] Ok, but is not a big deal. But for my friends, for 
example, when they are talking and I’m with the phone, for me is, like, disrespectful, so 
I try not to do that and put it in the backpack. 
Florencia: A rather interesting question: How do you feel when you are using WM in 
class? Why? 
Student 3: Hmm… is necessary to stay… 
Florencia: No. 
Alejandro: No. You can leave whenever you want… 
Student 3: Sorry… 
Florencia: No, it’s ok. Thank you very much for coming. We really appreciate your help. 
[Student 3 leaves the classroom] 
Florencia: Ok, how do you feel when you are using WM in class? For example, you 
feel relaxed, nervous, guilty 
[Someone says yes] 
Student 6: I feel guilty 
Florencia: We’ll go quickly, one by one.  
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Student 1: Yes, I feel guilty and nervous too because when I’m with the cellphone… 
[everyone laughs] no, I don’t like that. 
Florencia: Student 2? 
Student 2: I feel guilty 
Student 4: I feel nervous, but... 
Florencia: So, you are nervous, but you are Ok about using your cellphone in class. 
You think it’s Ok. 
Student 4: No, no. I feel guilty and nervous at the same time. 
Florencia: O.K… 
Student 5: Depends, because with Mr. Comte and Miss Neha, I don’t feel nothing, but 
with Miss Silvina I feel nervous because always when I’m looking my phone, she is like: 
“Student! Pay attention please” And I’m like: “Ok, Ok, sorry”. But with Leo, it’s like he’s 
going to take your cellphone, so is like, I don’t want to, but I don’t feel guilty or… 
Florencia: Ok. Good. Student 6? 
Student 6: I feel really guilty… It’s mostly because, especially with Miss silvina, she told 
me: “I want to help you because you have a lot of problems in this class”, And I had 
been like five minutes ago in WM so it’s… [breaths heavily] [everyone laughs] Bad… I 
get mad at myself because I know I shouldn’t be doing that and then I want to 
understand the class. And then it’s like… 
Florencia: You can’t avoid it… 
Student 6: I really can’t help it!  
Florencia: Student 7? 
Student 7: I don’t feel anything. It’s not like I’m guilty because it’s not like I’m killing 
someone, it’s just WM, but in Leo’s class I try not use it because he’s going to take my 
phone and I think that… we need to actually respect Leo because it’s like the teacher 
that everyone respects because he’s… 
Student 8: Not like a teacher… 
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Student 7: Yes, it’s not like a teacher, so I try don’t use it in his class. It’s not like… 
mad. 
Student 6: “I’m disappointed”. 
Student 7: Yes! It’s like “no!” 
Florencia: Student 8? 
Student 8: I get part guilty and part casual. Well, mostly with Leo I think because I feel 
guilty because he gets angry and… yeah, I feel guilty. Most of the times, normal. 
Florencia: Ok, we have two more questions. How do you think you can affect others 
when using WM.  
Student 6: In the Classroom or…  
Alejandro: Yes, In the Language class. 
Student 4: When I show memes to other classmates or when you talk to other 
classmates because you are bored. 
Student 7: Or when you are in activities and your classmates are using their cellphones 
and you say: “keep the cellphone away” [everyone laughs] and they keep using their 
cellphone. I get distracted with them. 
Student 6: I get distracted when they don’t silence the cellphone. That makes me mad. 
Sometimes you hear the cellphone ringing like [makes vibration sounds] that thing is 
just annoying. It makes me mad. 
Florencia: Student 8? 
Student 8: I don’t know. When someone is talking in the group (referring to WM) and 
I’m just trying to pay attention, for example a group activity more to work and then 
people watching some stuff, I just say: “We need to do that activity, please” 
Florencia: And you girls, you haven’t said anything. 
Student 8: For me, sometimes a classmate don’t realize what they are doing can affect 
us. For example, today, I get distracted with a classmate because he was like looking 
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for a meme in the computer, so it’s like they don’t know the consequence of what they 
are doing because he doesn’t realize that we get distracted.  
Florencia: Student 2? 
Student 2: If you see some classmates with their phones, you also want to check your 
phone, or maybe they are doing something interesting. 
Florencia: Ok… Ok, throughout this interview, how many times have you checked your 
cellphones? 
Student 8: Zero times 
Student 6: I just checked the time 
Student 7: I didn’t check it, I have it on my bag 
Student 4: I just received a call, so… 
Student 2: I have it on my bag. 
Student 1: I have it on my backpack, also. 
Florencia: Were you nervous? 
Student 6: it’s just that I need to play with something [plays with her smartphone] 
Florencia: The closest thing. 
Student 6: Yes, the closest thing. 
Florencia: Just to have something in your hands. 
Student 6: My hands have been itching since we came 
Florencia: Guys, do you have any other question to ask? Lucas? 
Lucas: I just wanted to ask you one more time: how did you feel when answering these 
questions? Did you feel comfortable? Did you feel relaxed? [Everyone murmurs yes] 
Did you know each other from before? [Everyone answers yes]  
Student 2: We are classmates and we know each other, but not really well… 
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Lucas: Yes, because you are from first year. 
Student 2: Yes… 
Student 1+Student 2: And they are from the other section. 
Student 2: And we are like enemies [joking] [everyone laughs] 
Lucas: and did you realize about some aspects that you didn’t know before regarding 
WhatsApp? 
Student 6: I’ve just realized that apparently I have an obsession with my phone 
[everyone laughs] I didn’t know before. Good to know to work on that. 
Florencia: Would you like to change an aspect of the use you give to your 
Smartphones in class? 
Student 5: Yes, trying not to use it that much. 
Florencia: We really appreciate your participation and the time you spent for this focus 
group. We hope you were as comfortable as you could and had fun.  
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